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Does Rosetta Stone Declare the Death of the
Teacher?

Hamida Saafi

Abstract- Technology ushers in fundamental structural
changes that can be essential to achieve significant
improvements in all sectors including education. This justifies
the great attention that many universities have paid to the
incorporation of technology into the classroom in the recent
years. The faculty of Science and Arts in Khulais, Jeddah,
Saudi Arabia, and in an attempt to keep up with the
technological developments, adopted a computer- mediated
software called Rosetta Stone. The latter is claimed to perform
the same roles as the teacher and yield effective language
learning outcomes from the part of learners. Indeed, this paper
addressed such claims by identifying the teachers’
perceptions towards technology in general and Rosetta Stone
in particular. It also aimed to explore the teachers' attitudes
towards the potential adjustments they may make to their roles
after the introduction of Rosetta Stone into the educational
landscape and whether such programs can replace them.

Data was gathered via a semi- structured interview
and a questionnaire. The results showed that despite their
highly favorable opinions towards technology, teachers
emphasized the importance of selecting the kind of
technology to be employed in the classroom according to its
suitability. Findings also mirrored the teachers’ views that
Rosetta Stone is no substitute for the teacher. This implies that
technology cannot set teachers aside or take them over, by
contrast, it adds to their roles.

This paper includes more implications of the findings
which urge the need for more researches to be carried out so
as a better understanding of the classroom environment is
achieved which will, in turn, guarantee better learning
attainments.

Keywords: technology; integration; learning outcomes;
rosetta Stone, teacher roles.

I INTRODUCTION

y definition learning is the activity or process of
39aining knowledge or skill by studying, practicing,

being taught, or experiencing something. More
specifically, language learning has always been defined
as the cognitive process by which humans acquire the
capacity to perceive, produce and use words to
understand, communicate and interact effectively (www.
merriam-webster.com). To achieve this goal, language
researchers, scholars and academicians never ceased
to come up with up- to — date teaching approaches,
methods and tools to be implemented in the classroom.
When it comes to the English language and considering
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the facts that “at present, the role and status of English is
that it is the language of social context, political, socio-
cultural, business, education, industries, media, library,
communication across borders, and key subject in
curriculum” (Shyamlee and Phil, 2012, p.150), improving
the language learning process is regarded as a highly
desirable goal to be reached. In recent years,
technology has been the subject of interest as it has
been claimed that its introduction into the language
classroom may vyield positive language learning
outcomes (Ismail et al (2010)).

The questions that may be posed, in this
regard, are about the attitudes of the teachers, as
central agents in the classroom (Wainwright (2013)),
towards technology employment as well as their
perceptions towards their changing role after its
introduction into the educational realm.

[I.  THE RATIONALE BEHIND THE STUDY

As a matter of fact, the worldwide recognition of
the importance of technology which invaded all sectors,
with education making no exception, (Shyamlee and Phil
(2012)) is the first reason that urges this study to be
carried out. The second reason that stands behind this
research refers to the general consensus about the
effectiveness of technology integration in the language
classroom as reported by Ismail et al (2010) who
asserted that “the potentially positive outcomes of
integrating technology into education have convinced a
number of countries to embark on the use of the internet
and information technology in their educational systems”
(p. 38). Further, this paper comes in response to Saglain
et al (2013)’s claim that no research was conducted to
explore female teachers’ perceptions towards
technology integration in Saudi educational settings so
as to confer higher credibility on previous researches
about this topic. In more particular terms, the serious
efforts made by the Faculty of Science and Arts in
Khulais to embrace technology and encourage both
teachers and students to use it, is still another reason
that urges this study’s conduct.

[11. OVERVIEW OF LITERATURE

a) The integration of technology in the English language
classroom
According to Wright (2008), ‘technology is
everywhere” (p.4). It is no longer restricted to certain
universities “with prestigious departments and research
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centers” as it was the case in the 90s but has
considerably evolved and extended rapidly since then
(Forteza and Ortiz, 2015, p. 207) to become the normal
means of communication and education (Chapelle,
2003). Indeed, many scholars and educational leaders
highlighted its effectiveness in language learning and
considered computer and related internet technology as
important educational innovations (Forteza and Ortiz
2015). Pelgrum (2001) also claimed that ICT
(Information and Communication Technology) is not
only the “backbone” of the information age, but a
“sounding tool” that helps induce educational reforms
that will turn learners into “productive knowledge
workers” ( cited in Cavas et al, 2009, p. 20). Almekhalfi
and Almeqgdadi (2010) went further to assert that
technology is a “cornerstone” to improve students’
language performance.

Wainwright (2013), on the other hand, pointed
out that technology in education gets plenty of hype.
Therefore, she encouraged its introduction into the
classroom and considered it a “great way” to guarantee
diversity in leaming styles. She listed several reasons
why learners need technology in the classroom. As a
matter of fact, if used correctly, technology will help
prepare learners for their future careers, which will
definitely include the use of technology. Still, the
students become more responsible as technology helps
them take more command over their own learning.
Within similar lines of thought, Debela (2008) cited three
reasons that make technology-based leaming an
indisputably “well- liked mode” namely; convenience,
flexibility and economic advantages (cited in Ismail et al,
2010, p. 40).

Additionally, Mustafa et al (2012) stressed the
importance of exploiting the “plethora of resources
provided by computer” (p. 426) in learning a second
language. The same idea was articulated by Cavas et al
(2009) who highlighted the strong effect technology has
in education as ‘it provides enormous tools for
enhancing teaching and learning” (p.21).

At the empirical level, Viswanathan (2008)
conducted a research about the internet effect on
education in India and came to the result that the
teaching of the English language is promoted with the
help of interet at all levels of education. With reference
to a meta- analysis carried out in 2003 that consisted of
42 studies on 7000 students, technology was found to
be very effective and positively affect the learners’
achievements as well as their cognitive and affective
skills (cited in Saglam and Sert, 2012).

Things, then, have come a long way since Levy
(1997) wrote “CALL remains a peripheral interest in the
language teaching community as a whole, still largely the
domain of the CALL enthusiast, and there is scant
evidence to suggest CALL has really been absorbed into
mainstream thinking, education, and practice” (cited in
Stanley, 2013, p.46).
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In another vein, Zhao (2003) raised two
problematic issues related to technology. The first was
about the terminology itself and described it as an ill-
defined term that encompasses ‘a wide range of tools,
artifacts, and practices, from multimedia computers to
the internet, from video tapes to online classrooms, from
web pages to interactive audio conferencing” (p. 8).
Therefore and according to this author, it is “misleading”
to consider a certain tool as effective as another simply
because they are all called “technology”. The second
issue has to do with the way how a specific
technological tool is used. He argued that “assessing
the effectiveness of a technology is in reality assessing
the effectiveness of its uses rather than the technology
itself.” (p.8). He came to the conclusion that it is
‘inappropriate to over generalize the effectiveness (or
lack thereof) of one way of using technology to the
technology itself” (p. 10). He went further to stress that
the use of the same technological tool under different
circumstances and in different settings may result in
different learning outcomes. The same idea was
conveyed by Jung (2005) who claimed that despite their
recognized importance as essential teaching and
learning tools, technologies cannot be a panacea for all
educational problems.

Cavas et al (2009) recommended that, in
education, ICT should not be used as a mere tool to
transfer instructional materials but as a means for
‘learning, discovering, sharing and creating knowledge”
(p-30). In this respect, Albirini (2006) argued that
investments are done in the latest technologies without
considering the target group needs and interests (cited
in Cavas (2009), p. 10).

It becomes evident that we are now at a time in
human development where digital technologies are
making an increasingly significant contribution to
language learning in many parts of the world (Chapelle,
2003). In many societies, educational policy makers are
trying to redesign and reconstruct their educational
systems based on the new educational paradigms
(Cavas et al, 2009, p.20). The Saudi Government, for
example, is striving to integrate technology at all school
levels (Saglain et al, 2013). In an attempt to fit within this
digital era and seize the effectiveness of educational
technology, serious attempts have been made by the
Faculty of Science and Arts in Khulais in terms of
technology integration as it has incorporated various
forms of technology to support teaching practices and
engage the students in the learning process. The most
noticeable of these attempts is the implementation of
Rosetta Stone.

b) Rosetta Stone program

This program has as objective to raise the
overall English language proficiency of the students. It
deals with the four constructs of the language namely;
speaking, writing, reading and listening. It also focuses



on grammar and vocabulary. The students can control
their own leamning as they learn at their own pace. There
are three Levels to each language taught by Rosetta
Stone, and each Level contains four lessons. Within
these lessons, there are several units. The layout of the
course is so tightly structured to keep the learner on
task trying to learn a language without a real teacher.

Rosetta Stone never uses L1 translations or
explanations, forcing the users to rely solely on their own
intuition while gradually acquiring the language content
necessary for the next level. In order to do this
successfully, it is expected that leamers move through
the program in a linear progression, expanding on the
initial one or two word building blocks at the beginning
of level 1 to some long, grammatically complex
sentences in the higher levels.

c) The effectiveness of Rosetta Stone

Stanley (2013) fore grounded the importance of
such programs in acquiring a language and underlined
the positive attitudes of learners towards them. To put it
in his words “some learners have found English learning
software like Rosetta Stone (www.rosettastone. co.uk/)
effective for swift acquisition of surface language” (p.36).
Indeed and in an EFL context, learners can really benefit
from self-directed vocabulary and grammar-based
exercises, particularly those that monitor voice input and
assess the accuracy of pronunciation which becomes
possible through such programs as Rosetta Stone.
Wegerif (2004) added that the endlessly patient and
non-judgmental nature of computers makes them
perfectly convenient to enable repetitive language
learning activities that provide instantaneous feedback
to the user (cited in Stanley;2013). Still, the effectiveness
of Rosetta Stone was defended by Vesselinov (2009)
who found out that after using this program for 55 hours,
learners  language  proficiency  level  improved
significantly (cited in Lord, 2016).

Dewaard (2013), however, found this program
lacking in a number of areas; specifically its shaky
theoretical foundations, cultural in authenticity and the
overall limitations of a nonhuman system, among other
limitations. She came to the conclusion that this
program cannot be ‘a viable replacement of current
instruction” (p.61). In the same vein, Lord (2016) argued
that such program is still lacking convincing empirical
evidence to support its claimed effectiveness. Santos
(2011), on the other hand, subsequently reviewed
Rosetta Stone program and noted that it lacks
contextualization in the materials. He added a major
weakness in terms of interaction which he described as
poor and limited when compared to real- life
conversation managed by teachers (cited in Lord,
2016). Nielson (2014) concluded that despite the
attractive options this program offers, it is “not yet able
to offer an alternative to human support or interaction”
(p.125).

d) Teacher or Rosetta stone

Rosetta Stone is an example of a stand-alone
self-paced language leamning program. It is claimed that
such programs would be more efficient, effective and
enjoyable than the traditional learning forms (cited in
Lord, 2016).

This software is adopted by the Faculty of
Science and Arts in Khulais, Jeddah. It is institutionally
embraced as a way to improve the students’ English
level. Students have access to this program 6 hours per
week in the language labs. Their performance is
automatically assessed and their marks are included in
the calculation of their overall average in the English
language subject.

While Rosetta Stone is being performed, the
teachers are in the labs just to supervise and ensure that
the learners are using the program appropriately i.e.
Rosetta Stone is functioning on the computer. Students
are exposed to their computers which are, in this
respect, the sole source of leamning. This engenders

many concems about the teachers’ positions,
availability, functions and roles in the educational
setting.

Therefore, exploring teachers’ perceptions

towards technology in general and this program, in
particular, seems to be of relevance.

e) Teachers’ perceptions

Wainwright (2013) argued that teachers are
central to what happens in the classroom. Bill (1997)
confirmed that teachers are “an integral part of any
educational system” and highlighted the significance ‘“to
know their concerns and issues through their
perspectives” (cited in Saglain et al, 2013, p.148). In this
regard and in terms of technology integration, Cavas et
al (2009) considered teachers as the prime actors in
implementing ICT in learning and teaching and should
be the center of attention. The same idea was conveyed
by Gilakjani (2012) who claimed that “to successfully
implement the integration of a new technological tool,
consideration of what the implementation will mean to
teachers’ personal beliefs and values is of great concern
" (p. 67).

Mollaei and Riasati (2013) conducted a
research in Iran and found that EFL teachers there
perceived technology use very beneficial as it
augmented language learning. Concomitantly, Park and
Son (2009)'s study revealed that the Korean EFL
teachers consider computer technology a useful
teaching instrument that enhances learning by providing
learners with a variety of language inputs and boosts
their learning capabilities in real- life contexts (cited in
Merc, 2015, p.230).

Russell Stannard, a linguistics lecturer at
Warwick and founder of a teacher training website,
advocated that those who use technology argued that
the advantages are obvious. Indeed, languages and
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digital technology are a natural fit. Language
development is around four skills-reading, writing,
speaking and listening — and all of those are facilitated
by technology. There's a very strong link between the
affordances of technology and the type of things we're
trying to do as teachers (cited in Williams (2014)).

In an analysis of a correlation between teachers’
attitudes and the effective use of technology, Cavas et al
(2009) found out that these two variables are strongly
linked. They added that the teachers’ attitudes as well
as their talents and desires are accounted for as crucial
points that affect the results of technology application.
Indeed, “the basic agent for establishing this system is
teachers” (p.21). They reported that the success of
integrating ICT into the classroom will ease the move
from the teacher- centered to student- centered mode,
one of the major goals of the communicative language
teaching approach.

In the same vein, Ismail et al (2010) pointed out
that “the success of integrating instructional technology
in teaching and learning languages depends heavily on
the attitude and support of the teachers involved” (p.37).
They added that “Teachers are seen to be active agents
in the process of changes and implementation of new
ideas as their beliefs and attitudes may support or
impede the success of any educational reform” (p.37).
As a matter of fact, their positive attitudes towards
computers are ‘widely recognized as a necessary
condition” for effective technology employment in the
classroom (Woodrow (1992) as cited in Ismail, 2010,
p.38).

Aydin (2007) carried out a research whose
sample was 115 Turkish EFL teachers and found that a
great majority of these teachers positively perceive
technology use and foregrounded its effectiveness as
an educational tool to reach information (cited in Saglam
and Sert, 2012).

However, Odabasi (2000) researched the
attitudes of 144 Turkish faculty members towards ICT in
terms of familiarity, use and effectiveness and the
results indicated that most participants were familiar with
outdated applications and used current educational
technology in a rather old- fashioned way (cited in
Saglam and Sert, 2012). The same idea was supported
by Asan (2003) who carried out a research to explore
the teachers’ perceptions and awareness towards three
main variables namely specific technologies, the role of
technology in education and the technological problems
faced by schools in Turkey. Results revealed that the
use of computer is not a routine part of their teaching
practices. Teachers also lack computer capabilities that
would allow them to professionally integrate it within
their teaching paradigms. In the same respect, Hawkins
(2002) confirmed that many teachers do not feel
comfortable in applying ICT in their educational settings
and feel more confident with their old traditional
teaching styles (cited in Cavas (2009)). Eugene (2006),
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on the other hand, investigated the relationship between
teachers’ beliefs and technology integration and came
to the conclusion that there was a discrepancy between
what these teachers believe and their actual
implementation of technology in their teaching (cited in
Gilakjani (2012)).

) The changing role of the English language teacher

From a constructivist point of view, Plomp et al
(1996) claimed that the leaming process includes four
components that interact: (1) the teacher, (2) the learner,
(3) curriculum content and goals, (4) instructional
materials and infrastructure. He argued that any change
in one of these four components will definitely lead to a
change in the other three. Consequently the whole
teaching and learning process alters (cited in McGhee
and Kozma (2005)).

“The computer explosion and internet have
transformed the environment in which language is used
and learning takes place” (Mustafa et al, 2012, p.426).
As a result and “with the improvements in technology
and its use in EFL classrooms, the roles of the EFL
teachers are also changing” (Merc, 2015, p. 229).

In the same vein, Fernandez (2001) stressed
that the teacher’s role must change if computer and
internet are introduced into the classroom (cited in Xiaoli
(2009)). The same idea was conveyed more recently by
Shyamlee and Phil (2012) who reported that “The new
era assigns new challenges and duties on the modern
teacher. The tradition of English teaching has been
drastically changed with the remarkable entry of
technology” (p.150).

However, Harris et al (2002) insisted that
teachers should be involved in all stages of technology
implementation and meanwhile be assured that this
approach is advantageous over the previous one and
compatible with their teaching practices. Due to the ICT
introduction in the classroom, a change is expected to
happen in the teaching and learning styles. To put it in
their words ‘it is not necessarily the technology that has
to be innovative, but the approach to teaching and
learning has to be” (cited in Cavas et al, 2009, p. 32).
The change of teaching and learning mode has brought
a great challenge to the English teachers.

Several studies stressed the change in the
teacher’s role when network and internet based
technologies are introduced into the classroom
(Fernandez,2001; Feng, 2006; Li, 2008; as cited in Xiaoli
(2009)). Xiaoli (2009) speculated that the role of the
teacher is transforming from the traditional knowledge
implementer to a multiple one. In this vein, he pointed
out that ‘the teacher will be less of an information-giver
and more of a learning facilitator” (p.336).

Computer- based activities allow the teacher to
assume the role of a facilitator whilst students take on
an increasing responsibility of their own leamning. In fact,
technology will shift the emphasis of activities away from



the teacher towards the students and enhance social
interaction (Xiaoli (2009)).

The same idea was conveyed by Ghishan and
Amarin (2013) who reported that because technology
becomes an integral part of the teaching/learning
process, the role of the classroom teacher changes
noticeably. Classroom teachers become facilitators who
assist students in constructing their own understandings
and capabilities in carrying out tasks on computer
technologies. There is a shift from lecturing and
recitation to coaching because computer encourages
the teacher to play the role of a coach. In this regard,
Gao (2005), added that in an internet based teaching
environment, the teacher tends towards being a
“‘researcher, director and cooperator” (cited in Xiaoli,
2009, p. 339).

The same author argued that among the
traditional teaching drawbacks are the learners’
dependence on the teacher as ‘the chief instructor,
knowledge implementer, and the most important
information sources” (p.338). He stressed that with the
advent of internet based programs, these problems
were addressed and the learner's autonomy, one of the
major objectives of learning, has increased. He came to
the conclusion that one of the key issues in making this
new teaching mode successful is the shift of the
teacher’s role.

In another respect, Saglam and Sert (2012)
noted that ICT integration leads to “a pause in student-
teacher interaction” (p.6). In other words, this kind of
interaction disappeared because learners become very
busy using their computers and ‘responded neither to
their peers nor to their teachers” (p.6). Shyamlee and
Phil (2012) admitted the truth “that these technologies
have proved successful in replacing the traditional
teaching” (150). Selgam and Sert (2012) went further to
claim that the integration and implementation of ICT in
the curriculum has radically changed the educational
paradigm and by consequence ‘“face to face learning
has started to give way to web-enhanced instruction via
internet based resources and systems” (p.1). However,
Gilakjani (2012) warned that “computer technology
policy makers need to understand that teachers
shouldn’t be excluded from instructional planning when
considering future educational computer technology
use” (p.73).

In the same vein, Xiaoli (2009) affirmed that with
the implementation of internet based technologies, a
very limited number of teachers may be needed if roles
changed “[But] in no way should the teacher be
denigrated. The more a teacher participates in the
planning of instructional delivery, the greater the fidelity
and agreed- upon implementation design” (p. 339).

The American Council on the Teaching of
Foreign Languages (ACTFL) acknowledged and
highlighted the importance of technology integration into
the classroom. However and due to the complexity of

the learning process, it recognized the pivotal role of
eachers in making the language learning experience a
success. The council also stressed the availability of
teachers as a crucial condition for successful
technology incorporation and management.

In answer to the question “does teaching
become obsolete?” Shyamlee and Phil (2012) wrote “all
in all, the multimedia as an assisting instrument, cannot
replace the dominant role of teachers and it is part of a
complete teaching process. Teachers still play the
leading role that their position could never be replaced
by the computer” (p.154).

The following paper proceeds with the
hypothesis that the integration of technology-based
programs reduces the role of the teacher and has as
objective to answer the following two questions:

1. What are the teachers’ perceptions towards the
integration of technology in the curriculum in general
and that of Rosetta Stone in particular?

2. What are the teachers’ perceptions towards their
changing role after the introduction of Rosetta
Stone?

[V. METHODOLOGY

a) Subjects

This study is based on data gathered from a
group of participants which includes 26 non- native
English language teachers currently working at the
Faculty of Science and Arts in Khulais that is located in
Jeddah, Saudi Arabia. These participants have a varying
teaching experience ranging from 2 to 20 years. They
are either holders of master or PhD degrees in applied
linguistics or literature and teach different English
language subjects such as poetry, grammar, reading,
phonetics...etc. All of them had an experience with
Rosetta Stone program given that they work as lab-
assistants as part of their teaching duties.

It is worth noting that all the participants are
female and this choice is made intentionally for cultural
and religious considerations.

b) Instruments

The instruments used in the data collection
consisted of a semi-structured interview (appendix 1),
and a teacher questionnaire (appendix l).

The semi- structured interview was conducted
to obtain more comprehensive information as well as to
better understand the attitudes of the teachers towards
Rosetta stone implementation and their changing role.
This kind of instrument as articulated by Dunn (2005)
‘has some degree of predetermined order but still
ensures flexibility in the way issues are addressed by the
informant” (p.80). Indeed, the interviewer follows the
guide, but is still able to follow topical trajectories in the
conversation that may differ from the guide if need be. In
this research, all the interviewees have working hours at
the language labs where Rosetta Stone is employed.
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To confer a higher reliability on this research, a
second instrument namely; a teacher’s questionnaire
was used. It was developed by the researcher herself
and was administered and welcomingly completed by
the teachers who appreciated the contribution to this
research.

This teacher’s questionnaire consists of three
parts each part contains 10 items. The first intends to
explore the teachers’ perceptions of technology
integration in the curriculum as a whole. The second
part investigates the teachers’ attitudes towards the
application of Rosetta Stone. The third part, on the other
hand, elicits the teachers’ views about their changing
role after the implementation of Rosetta Stone. The
questionnaire used a five-point Likert scale ranging from
1= strongly disagree to 5= strongly agree.

In an attempt to obtain more objective answers
and in order not to orient the informants, the semi
structured interview  was conducted before
administering the questionnaire.

V. RESULTS AND IMPLICATIONS

It is worthwhile to note that the average
response value for each statement was calculated by
adding the response values of each teacher by
statement (1, strongly disagree; 2, disagree; 3, neutral;
4, agree; 5, strongly agree) and then dividing them by
the total number of respondents (26). The same
approach was operated on the three variables on this

paper.

Table1: Percentage of respondents for each category statement concerning their perceptions towards technology
integration in the classroom in general

students’ knowledge.

teaching.

1 2 3 4 5
Statement @ | o ||| o
1. Nowadays technology introduction into the language 0 0 4 32 64
classroom is a must.
2. Technology introduction into the classroom is effective in 0 7 0 27 66
education.
3. The teacher's competency in technology helps tg 7 0 15 | 35 43
successfully integrate it into the curriculum.
4. The use of technology helps improve the English language 0 0 5 20 75
learning.
5. The use of different kinds of technologies is highl 3 3 4 30 60
recommended.
6. Technology integration helps me to achieve my teaching 0 0 0 20 80
objectives.
7. Technology assists in developing teaching methods and g 7 o | 70 23

8. There is a strong relationship between effective use of 0
technology and teachers’ attitudes towards it. Positive

attitudes towards technology lead to better learning
outcomes.

9. Teachers should be trained as materials developers for 0 0 0 27 73
better technology integration.

10. Technology literacy has become one of the basic skills of 0 4 4 21 71

o | 3 |34| 63

Table 1 above displays the results concerning
the first research question namely the teachers’
perceptions of technology integration in the language
classroom. The responses towards the statements did
not have wide variations. As a matter of fact, the
average response value is near 4 or higher. This reflects
the teachers’ highly positive perception of technology
integration into the language classroom and its
effectiveness in developing and improving the language
teaching process which, in turn, helps to achieve better
learning outcomes from the part of the students.

As mirrored in table 1, most of the respondents
agree or even strongly agree that technology
introduction is a must (96%) and that technology literacy
has become one of the basic skills of teaching (92%).
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Be it the case and as reflected through the
table, teacher training is highly recommended (100%).
The same idea was articulated by Saglam and Sert
(2012) who asserted that technology is changing the
educational paradigms very rapidly and warned that
teachers may be caught unguarded due to the lack of
professional training in this aspect. Further, findings
showed the importance of technology incorporation in
the classroom and thus the urgent need for teacher
training in this field. Indeed, all the participants
confirmed that technology integration becomes a
necessity and therefore teachers as material developers
should be trained for successful technology integration.
This conforms to Jung (2005)'s who recognized the
importance of ICT teacher training and asserted that
technology in the classroom brings with it new



challenges. These challenges, in turn, place new
demands on teachers to incessantly retrain themselves
and acquire new skills and knowledge while maintaining
their jobs.

The same ideas were conveyed through the
interviewees’ answers. As a matter of fact, 23 of the
teachers reported that their competency in technology is
highly required and that they use different kinds of
technologies in their classrooms. They argued that the
application of technology becomes evident. “It goes
without saying that | use my computer, internet, different
types of software in my classroom”, one of the teachers
commented. This conforms to Chapelle (2003)'s
conclusion. To put it her words ‘in the 21 century,
English language teachers apparently need to add

another thick layer to the object of their critical thinking
reflection—technology” (p.9). All the participants in this
study asserted that technology helps to realize the
teaching goals. This supports Saglam and Sert (2012)’s
claim that technology has a great potential as a
teaching tool.

A great majority of the participants in this study
hold favorable attitudes towards the use of technology in
the language classroom and attributed this to such
variety of options that technology affords as making
teaching interesting and more productive in terms of
improvements. Shyamlee et al (2012) came to the same
conclusion and proved that “technology has a positive
role in promoting activities and initiatives of student and
teaching effect in English class” (p.151).

Table 2:Percentage of respondents for each category statement concerning their perceptions towards technology
integration in the classroom in general

Statement

1 2] 3 | 45
(%) |(%)] (%) | (%) | (%)

works.

rationale behind its diffusion in it.

14. Rosetta Stone is a well-liked teaching mode.

11. I have a full understanding of what Rosetta Stone is, its vision and how it 15 | 7 70 3 5
12. | know why Rosetta Stone is an integral part of the curriculum and the

13. Rosetta Stone is a reliable software that encompasses all language
constructs (grammar, vocabulary, listening, reading.....etc.)

10 (30| 60 0 0

13 |9 75 2

—_

15. Rosetta Stone is an effective application that results in higher learning 30 |40| 27 3 0

achievements. 13 |14 71 0 2
16. Rosetta Stone raises the students interest, engagement and motivation in

learning the language as it offers visibility and liveliness where sounds and

pictures are set together. 30 |40| 30 0 0
17. Using Rosetta Stone would require more effort from the learners. 31 |61 4 2 2
18. Rosetta Stone nurtures the personal learning mode. 45 |55 O 0 0
19. Rosetta Stone improves the students thinking potential. 20 |70 10 0 0
20. Rosetta Stone courseware can give feedback. 52 48| O 0 0

As indicated through the table above, most of
the teachers displayed a self- evident ignorance of why
Rosetta Stone was introduced to the language
classroom given that the average response value for
each statement was near 3 or lower. 71% of the
respondents do not know if Rosetta Stone is reliable to
achieve better learning outcomes. They either disagree
or even strongly disagree that such software can nurture
the learners thinking potential.

One of the interviewees argued that “teachers
can guarantee the students effective learning outcomes
in many ways, while Rosetta Stone cannot,” she argued
that “Rosetta Stone cannot provide feedback”.

This would be similar to that of De Waard
(2013)’s findings as she claimed that language
classrooms are structured by putting students in the
kinds of situations they would encounter in real life. They
are also given an abundance of grammar support. She
added that Rosetta Stone software is simply not flexible
enough to allow for deep learning of a foreign language.
Without a focus on structure or grammar, she
suggested, students are merely memorizing words, not
learning to speak a language.

One important implication that we came to in
this paper is that the teachers do not oppose
technology integration in the classroom. “We are pro-
technology,” stated one of the respondents, “when it is
properly selected”. What matters, here, is the kind of
technology being applied. As such, after being selected,
technology effectiveness in terms of learning outcomes
should be assessed. Indeed, technology should not be
blindly embraced.
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Table 3: Percentage of respondents for each statement concerning their perceptions towards their changing role

after the integration of Rosetta Stone in the curriculum

Stat t 1 2 3 4 5

atemen )| (%) | 8) | ()| (%)

21. With the integration of Rosetta Stone the teacher’s role changed. | 0 0 4 35 61

22. Rosetta Stone enhances self-learning thus limits some of thel ¢ 2 12 | 56 o4
teacher’s roles in the leaning process.

23. With the move from interactive teaching to interactive technology,| 0 23 12 | 3 62
such programs as Rosetta Stone, can do many of the same
responsibilities and functions as teachers.

24. With the application of Rosetta Stone, will be less of an 5 9 3 |33 50
information giver and more of a learning facilitator.

25. With Rosetta Stone the teacher’s voice is replaced by computer| 2 8 3 o5 62
sound and his/ her analysis by visual images.

26. Rosetta Stone hampers the teachers productivity in thel 1 1 0 60 38
classroom.

27. Rosetta Stone can teach languages as effectively as a typical| 63 37 0 0 0
classroom-learning environment.

28. Rosetta Stone can provide that high quality language instruction| 40 | 50 10 | o 0
as done by a qualified English teacher.

29. Even with the provision of such programs as Rosetta Stone,| g3 | 35 0 2 0
students still need input and guidance from a qualified teacher to
learn the language effectively.

30. After the introduction of Rosetta Stone, teaching has become| 90 | 10 0 0 0
obsolete.

As seen in Table 3, the average response for
the first six statements is almost 4 which indicated that
most of the respondents agreed that after the
introduction of Rosetta Stone, their roles changed. This
supports Proctor (2002)’s claim that the implementation
of Rosetta Stone poses challenges and urges the
teachers to make adjustments to their traditional
activities. Practically speaking, most of the teachers
strongly agreed that the teacher’s voice is replaced by
the computer sound and that his/ her analysis was
substituted by visual images which justifies the respon-
dents consensus that Rosetta Stone relatively limits the
teacher’s roles in the leaning process and therefore
hampers their productivity in the classroom. One of the
informants protested “with Rosetta Stone, the students
do not need the teacher, they need a technician may
be”. Another complained “my students are exposed to
the computer and barely notice me in the classroom”.

It is worth noting, however, that all the
respondents displayed a strong opposition towards the
last four items on the questionnaire. This implies that
despite their admission of their changing role, teachers
still perceive themselves as the only agents who are
able to pass on certain crucial skills to their students.
The same idea was conveyed by Wright (2015) who
stated that a teacher does not only transmit knowledge;
s/he guides her/his students. Teachers are mentors who
encourage students to develop critical thinking skills and
apply them to real life.

Indeed, 23 of the respondents do not perceive
that students can reach a proficiency level by relying
solely on Rosetta Stone software by contrast they fore
grounded the importance of input and guidance from a
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qualified teacher. All of the teachers either disagree or
even strongly disagree that teaching can in anyhow be
archaic. Through the semi- structured interview, the
teachers stressed that “Rosetta Stone cannot in anyway
replace the teacher...... it's just a program and is no
way a substitute of the teacher”, “teaching can never be
obsolete, be it Rosetta Stone or whatever program
applied”. The same idea was conveyed by Shyamlee et
al (2012) who highlighted the paramount importance of
technology but “teachers still play the leading role that
their position could never be replaced by the computer.”
(p. 154).

“While technology will certainly help to promote
the learning process, it is useful — sometimes essential —
to have a real live human who gives valuable help. Will
these technologies mean .......... fewer teachers? Let's
hope there will always be a friendly human face to
brighten up your learning experience” expressed one of
the informants. As a matter of fact, this lends strong
support to Wright (2013)’s claim which described the
teachers as role models that create trust and inspire
students in an environment where learning occurs. She
added that technology alone cannot offer these skills.

Hence, an important issue appears in this
respect that is the necessity to consider teachers
attitudes before employing Rosetta stone or any other
kind of technology into the English language classroom.
Indeed, Shyamlee et al (2012) insisted that the teachers
are to determine whether or not to adopt multimedia
technology. They suggested that when it comes to
language curriculum, teachers play a pivotal role in the
decision making process. Therefore, the success of any
implementation rests on the teacher engagement and a



deep understanding of the to be

incorporated.

technology

VL STUDY LIMITATIONS

Before moving on to concluding remarks, it
seems of relevance to point out that the current study
results may be confounded by a number of issues,
namely; the focus on a single application in a relatively
short time. Hence the need for studies that evaluate the
effectiveness of more comprehensive uses of
technology over a longer period of time is very much
higher recommended for the sake of reliability as
suggested by Zhao (2003).

Additionally, the conclusions drawn through this
research are very much the opinions of a relatively
restricted number of female teachers. Despite their
recognized importance, attitudes and perceptions alone
cannot be reliable to measure technology successful
incorporation. This may lay the ground for more
researches to be conducted and proficiency level tests
to be taken in order to come up with more definite
results about the potential effectiveness of Rosetta
Stone program and its impact on the learners language
achievements. As a matter of fact, A clear cut answer to
the question whether technology could substitute the
teacher cannot be obtained through a mere elicitation of
the teachers perceptions as many other variables may
interact, therefore more investigation should be sought.
Additionally and according to Pelgrum and Plomp
(1996), students are an important element in the
teaching/ learning process, thus, their views about what
helps to improve their learning is substantial. However,
this paper did not cover such views. In this respect,
students’ perceptions seem to be significant if
technology is to be successfully incorporated within the
curriculum.

VII.  CONCLUSION

It goes without saying that the internet and
computer explosion have transformed the environment
in which language is used and learning takes place. In
this vein, the present paper addressed the growing
faculty concern that software could replace classroom
teaching with a particular focus on the role of the
teacher. Among the conclusions drawn from this
research is that in this digital era and within the English
language classroom boundaries, to apply technology or
not seems to be an irrelevant question. The real issue is
which technology to introduce and how and in what
ways the uses of this technology are effective in
improving language learning. Given that they positively
perceive technology integration, teachers should foster
their technology competencies in order to successfully
integrate it in their classrooms. Therefore, more skills are
needed from the part of the teachers. Indeed, modern
developments of innovative technologies cannot replace

the teacher; by contrast, they have provided new
possibilities to teaching professions.

Ideally speaking, the purpose of both traditional
and computer- mediated software language learning
processes is to provide a space in which the facilitation
of language learning itself can take place and thus
better language learning outcomes may be achieved. A
partnership of such processes and more would make
language learning a better journey. Further researches
to deeply investigate the relationship between teachers’
pedagogical beliefs and technology use in education,
which becomes essential, are still needed to enrich the
educational landscape.

APPENDIX I

A semi- structured interview

1. How do you evaluate your own competency in using
technology in your classroom?

2. What kinds of technologies do you use and how
frequently do you use them in your classroom?

3. How necessary is the application of multimedia
technology in the English teaching process?

4. What is Rosetta Stone?
5. What are the objectives of Rosetta Stone?
6. How helpful and useful is utilizing Rosetta Stone in

the English language classroom?

7. What are the advantages of employing Rosetta
Stone?

8. What are the disadvantages of employing Rosetta
Stone?

9. With the advent of Rosetta Stone do you still retain
some of your traditional functions (example class
leader/ lecturer/ discussion leader)? What are they?

10. What are the different qualities and competencies
the teacher should acquire with the changing
educational paradigm?

11. What are the different adjustments if any, teachers
should make in the teaching process after the
introduction of Rosetta Stone.

12. To what extent can such programs as Rosetta Stone
replace the certified language teachers?

13. To what extent is teaching considered obsolete after
the introduction of Rosetta Stone?

APPENDIX II
A teacher’s questionnaire

Dear colleagues, this questionnaire has as objective to
explore your perceptions towards technology integration
into the EFL classroom with a particular focus on
Rosetta Stone program. Still, it tends to examine your
attitudes towards your changing roles due to Rosetta
Stone implementation. Please complete all items even if
you feel that some are redundant. This may require 30-
40 minutes of your time.

Thank you very much for your cooperation!
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Instructions: Please read each statement and then tick the number which best shows how you feel.
1= strongly disagree 2= disagree = 3= neutral 4= agree 5= strongly agree

Questions |1]2]3]4]5

Your perception of technology

1- Nowadays technology introduction into the language classroom is a must.

2- Technology introduction into the classroom is effective in education.

3- The teacher’'s competency in technology helps to successfully integrate it intg
the curriculum.

4- The use of technology helps improve the English language leaming.

5- The use of different kinds of technologies in the classroom is highly
recommended.

6- Technology integration helps me to achieve my teaching objectives.

7- Technology assists in developing teaching methods and students’
knowledge.

8- There is a strong relationship between effective use of technology and
teachers’ positive attitudes towards it. Positive attitudes towards
technology lead to better learning outcomes.

9- Teachers should be trained as material developers for a better technology
integration.

10- Technology literacy has become one of the basic skills of teaching Your

attitudes towards RS application

11- | have a full understanding of what Rosetta stone is, its vision and how it works,

12- | know why Rosetta Stone is an integral part of the curriculum and the rationalg
behind its diffusion in it.

13- Rosetta Stone is a reliable software that encompasses all aspects of the
language (grammar, vocabulary, listening, speaking....etc.)

14- Rosetta Stone is a well-liked teaching mode.

15- Rosetta Stone is an effective application that results in higher learning
achievements.

16- Rosetta Stone raises the students interest, engagement and motivation in
learning the language as it offers visibility and liveliness where sounds and
pictures are set together.

17- Using Rosetta stone would require more effort from the learners.

18- Rosetta Stone nurtures the personal learning mode.

19- Rosetta Stone restricts the students thinking potential.

20- Rosetta Stone courseware can give feedback.

Your perception of your changing role after the application of Rosetta stone

21- With the integration of Rosetta Stone, the teacher’s role changed.

22- Rosetta Stone enhances self-learning thus limits some of the teacher’s roles in
the leaning process.

23- With the move from interactive teaching to interactive technology, such
programs as Rosetta Stone, can do many of the same responsibilities and
functions as teachers.

24- With the application of Rosetta Stone, will be less of an information giver and
more of a learning facilitator.

25- With Rosetta Stone the teacher’s voice is replaced by computer sound and
his/ her analysis by visual images.

26- Rosetta Stone hampers the teachers productivity in the classroom.

27- Rosetta Stone can teach language as effectively as a typical classroom-
learning environment.
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10.

11.

12.

13.

14.

by a qualified English teacher.

28- Rosetta Stone can provide that high quality language instruction as done

effectively.

29- Even with the provision of such programs as Rosetta Stone, students still
need input and guidance from a qualified teacher to learn the language

30- After the introduction of Rosetta Stone, teaching has become obsolete.
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