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The Relationship between Student-Teachers
Interaction and Academic Achievement of
Trainee Teachers in Dilla College of
Teacher Education

Bereket Merkine®, Yohannes Bisa® & Aklilu Ayele®

Abstract- This study was designed to investigate the
relationship between selected psychosocial variables and
academic achievement. Emphasis was made on establishing
the relationship between student-teachers interaction and
academic performance of college students at Dilla College of
teachers’ education. The study employed the use of
correlation design to establish the nature of the relationships.
The validity and reliability of research instruments was
established and data was collected from 246 respondents
selected from all streams in the college using simple random
sampling method. To analyze the data, the analysis of
variance (ANOVA), T-Test, Multiple regressions (MR) and
Pearson product moment correlation statistical tools were
used with the aim of establishing the difference and
relationship between student-teachers interaction and
academic performance of college trainee teachers at Dilla
College of Teachers' Education. Findings revealed that there
was significant difference in academic performance on
students of different age, no significant difference in academic
achievement of students from different parental occupation
level, no significant difference in parental education level and
place of residence. The findings also revealed that there was
significant positive relationship between student-teachers
interaction and academic performance. Based on the findings,
the researcher made the following conclusions; Affection,
advice and overall interaction of teachers do count on
motivating students to read, attend and interact with high
commitment. The researcher also confirmed the ecological
and social learning theoretical model. Finally, the researcher
recommended that; Dilla College of teacher education
maintains its instruction by considering the influence of
student teacher interaction.

I. INTRODUCTION

the structure and pattemns of inter-personal

relationships particularly pupil-pupil relationship,
existing at a given point of time within the learning
group. The transition from high school to tertiary
institution of learning is a major life change and time of
facing many psycho-social problems like peer pressure,
different interpersonal relationship living far from parents

‘ earning in a classroom depends on a great deal of
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and facing new environment for many youth. Attending
education in tertiary institution offers students with
learning experiences and opportunities for psychosocial
development (Friedlander, Reid, Shupak, & Cribbie,
2007; Tao, Dong, Pratt, Hunsberger, & Pancer, 2000).
However, entering the institution of higher learning may
be a source of strain and an acute stressor (Friedlander
et al., 2007). At the colleges and universities, academic
demands increase and new social relations are
established. However, students are often not sure of
their abilities to cope with these demands (Dwyer &
Cummings, 2001). According to research conducted by
Jill Carlivati (2001) college performance correlates with
quality of one’s interpersonal relationships and
additional developmental outcomes. Academic failure,
as assessed by the frequency of problems with peers
and difficulty with school work, has a great impact on
relationships in the home, as students who have had a
bad day at school are more likely to display aversive
behavior towards their parents that evening
(Repetti, 1996)

Education competence in the present world is
interwoven with the progress of every society. According
to the modern concept of education, cited in Deepa and
Chamendeswari (2014) best adjustment of school
climate, parental involvement, peer interaction and
student teacher interaction is the ultimate goal of
education.

Student's  characteristics  like  motivation,
learning styles and study habit, gender, and learning
strategies played a very important role in academic
achievement as cited in (Osher et.al, 2008). Abe (1995)
noted that it is possible to perceive the totality of human
as being guided and ruled by psychological and social
variables. Onocha (1985) also avers that the modern
man as a person has his educational aspiration and
accomplishments projected by the psycho-social
variables in the environment, the positions of these two
sets of variables are unique and important and may be
appreciated when it is realized that the variables are
necessary for the understanding of human beings, their
overt and covert behaviors’, potentialities and
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performances in the three areas of educational domains
(cognitive, affective and psychomotor).

All psycho-social factors are important variables
that affect students’ academic achievement and need
investigation so as to bring students effectiveness in
college of education and reach country development as
planned. But the researcher would like to investigate the
relationship between selected psycho-social factor that
is student —teacher interaction and academic
achievement of trainee teachers in Dilla College of
teacher education by taking psycho-social factors as
independent variable and academic achievement as
dependant variable.

[I. STATEMENT OF THE PROBLEM

Student success is at the heart of the
educational enterprise. College success helps students
to meet long-term personal and career goals and
provides a range of monetary, psychosocial, and
physical benefits (Baum & Ma, 2007). The research
studies revealed that various psycho-social factors are
responsible for scholastic failure of students, such as
low socio-economic background, student’s psycho-
social factors, cognitive abilities, school related factors,
environment of the home, or the support given by the
parents and other family members (Khan & Malik, 1999;
Fan, 2001; Gonzalez- Pienda, Nunez, Gonzalez-
Pumariega, Alvarez, Roces and Garcia, 2002).

The alarming rate of low academic self-efficacy
and eventual low academic achievement constitutes a
great concern to parents, teachers, examination bodies,
counselors, psychologists and colleges.Indeed, it
represents a great wastage on the parts of students,
parents and the government.

Parents, adult family members, teachers and
peer groups contribute significantly to various
components of personality of the students particularly in
improving his/her academic performance Considine and
Zappala (2002. The data from Dilla College of teacher
education registrar show that, most students academic
achievement are very low which is below average grade
of the college. The researcher would therefore like to
investigate the relationship between selected psycho-
social variable and academic performance of College
trainee teachersat Dilla College of teacher education
with specific reference to teacher-student interaction on
academic success of trainee teachers.

a. Research Hypotheses
The following hypotheses were planned for the
purpose of this research which is investigation of the
relationship between selected psycho-social factors and
trainee teachers’ academic achievement in college of
teachers’ education.
1. The higher teacher—student interaction, the higher
would be college students’ academic achievement
among trainee.
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2. There is significant difference in academic
achievement between male and female trainees.

3. There is positive relationship between socio-
economic status (parental education, place of
residence and parental occupation) and academic
achievement of trainee teachers in college of
teacher education.

b. Research Questions
This study will answer the following

questions.

1. Is there significant relationship between student-
teacher interaction and academic achievement of
trainee teachers in college?

2. Is there statistical difference in
achievement between male and female?

3. What is the relationship between parents’ social
economic status and academic performance of
college students?

c. Objectives of the Study
The study would have the following objectives:

i. General Objective

To find out if Psycho-social variable student-
teachers interaction affects academic performance of
trainee teachers at Dilla College of teacher education.

i. Specific Objectives

1. To examine the relationship between teacher-
student interaction and academic achievement of
college students.

2. To investigate academic achievement among male
and female college students.

3. To examine the relationship between socio-
economic status (parental education, place of
residence and parental occupation) and academic
achievement.

research

academic

[1I. RESEARCH METHODOLOGY

The intention of this research was to assess the
relationship between selected psycho-social variables
and academic achievement among college students.
The gender differences in academic achievement at
college level, the level of student-teachers interaction
and its relation with academic performance were part of
the objectives. In order to achieve this research
objective, the researcher decided to obtain the basic
information from college students. Accordingly, the
planned study area (geographical location), study
design, study population, sample size, sampling
techniques, methods of data collection, data quality
assurance (validity and reliability), methods of data
processing and analysis of results are explained in this
chapter.



IV. STUuDY AREA

The study was conducted at Dilla College of
Teacher Education (DCTE). DCTE is located in Dilla city
which is about 365 kilometers to the south east of the
capital city of Addis Ababa and about 90 kilometers to
the west of the capital city of Southern Nation
Nationalities and Peoples Region of Ethiopia (SNNPR).
DCTE was first established in 1994 as Dilla Agricultural,
Vocational and Technical College (DATVC), offering
diploma level education in Agricultural fields (DCTE,
2013). In 2005 E.C, the institution was renamed as Dilla
College of Teacher Education (DCTE).

V. RESEARCH DESIGN

The study was conducted by using the
correlation research design as it was intended to
investigate the relationship between student-teachers
interaction and academic achievement. According to

Fraenkel and Wallen (1996), correlation research
describes an existing relationship and differences
between different dependant and independent
variables. The study was conducted in line with

quantitative approach for the reason that it is based on
variables measured with numbers and the results were
analyzed with statistical procedures.

VI. POPULATION OF THE STUDY

The target population of the study was all 3°
year Dilla College of Teachers Educationstudents. The
number of 3" year college studentswas681, where 553
were males and 128 females. The respondents in this
study were college students as itwas about assessing
the relationship between selected psycho-social factors
and academic performance of college students at Dilla
College of teachers’ education.

VII. SAMPLE S1ZE AND SAMPLING TECHNIQUE

According to Anthony and Picciano(2011, p121)
various sampling techniques can be used depending up
on the type of research to be conducted. The selection
of the sample for this study made as follows: First, by
using purposive sampling technique, 3" year students
taken for the reason it was intended to investigate the
relationship between student-teacher interaction and
academic achievement based on Cumulative Grade-
Point-Averages (CGPAs) in last five semesters.
Following this, they were further stratified based on
stream and gender (sex) the reason that the number of
female trainees in the college significantly lesser than
that of male trainees in number and the number of
students in each streams were not equal. The sample of
the study was 248 3 year students that the researcher
selectedout 0of681 students based on Morgan and
Krejcie’s 1970 sampling determination table. The
sampling determination table developed by Morgan and

Krejcie is suitable to select sample from population
based on its clearness which many researchers were
used and confirmed its validity (Kyoshaba, 2009). In the
process, the 681(553 male and 128 are female) third
year students in the college and were divided into four
streams. The 248 respondents were selected from all
streams in the college of education by using the
sampling table. Finally as randomization is effective in
creating equivalent representative groups that are
essentially the same on all relevant variables (Amin,
2005), the sample was done by using simple random
sampling techniques which is procedure of lottery
method to select participants from each stream so as to
avoid bias andgive equal chance for whole 3 year
college students (see table 1).
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Table 1: Sampling Frame for Sampling Techniques

Sample
Streams Dep't Male Female Total Overall
M F Total
Geography 36(13) 3(1) 39(14)
_ . History 36(13) 7(3) 43(16)
Social Science Civics 77(28) 16(6) 93(34) 218 64 15 79
Social studies 27(10) 16(6) 43(16)
Math’s 62(23) 8(3) 70(26)
Biology 46(17) 5(2) 51(19)
Math’s and Chemistry 40(15) 4(1) 44(16)
Natural Science 232 75 10 85
Physics 28(10) 0 28(10)
Math’s and Natural
Science cluster 29(10) 10(4) 39(14)
English 69(25) 12(4) 81(29)
Language Amharic 28(10) 15(5) 43(15)
Language 39(14) 25(9) 64(23) e i B &
Aesthetics HPE 36(13) 7(3) 43(16) 43 13 3 16
Total 13 553(201) 128(47) 681(248) 681 201 47 | 248

NB. The number of students under brackets indicates the sample from each department

VIII. DATA COLLECTION INSTRUMENTS

The researcher used questionnaire as the
population of the study was literate and large. To gather
enough information to this study the researcher used
Questionnaire containingtwosets of items. The first set
consists of questions demandedrespondents
background characteristics(i.e., demographicvariables).
It includes age, sex, cumulative grade point average
(CGPA), department, family structure, parents or
guardians Residence, parental educational level, and
parental occupation. The remaining one sets of item
isstudent-teachers relation scale (STRS).

IX. STUDENT-TEACHERS RELATION SCALE
(STRS)

ltems desired to measure teacher-student
interaction (STRS) are 28 in number which is developed
by Robert C. Pifata (1999). It is useful for the purpose of
this research which dealt with the relationship between
teacher-student interaction and students’ academic
achievement.
Pilot Test

In order to assure data quality, high emphasis
were given to minimize errors using the following
strategies: First, the instruments were checked by three
college language lecturers and the university advisors of
the study to judge the items on their appropriateness of
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content and the language being used and to determine
all the possible areas that needs modification so as to
achieve the objectives of the study. Accordingly, one pre
designed item was omitted from the questionnaire
based on its reliability level to insure the content validity
of the instruments as supported by Fraenkel and Warren
(2000). Secondly, the questionnaire was pretested (pilot
test) to insure its reliability. Responses to the instrument
include clarity of directions; clarity of questions;
relevancy of the question as an important aspect of a
major issue; and narrowness or constraint of response.

Accordingly, after the pilot test was conducted,
some contents of the questionnaires were modified
based on its relevance’s to gather the information.
Finally, the pilot test data were reviewed checked and
relevance of the questions in the questionnaire was
evaluated for completeness. Subsequent correction and
modification was done according to the feedback from
the pilot test. Finally, the pretested data results were
analyzed by using SPSS version 16 to see Cronbach's
Alpha results for its reliability. Accordingly, the results
showed that Cronbach's alpha = 0.845 for student-
teachers interaction, which indicates a high level of
internal consistency (reliability) for the items to be used
as supported by Moskal, B.M., and Leydens, J.A. (2000)
(see table 2 for reliability statistics and see appendix D
for item statistics).



Table 2: Reliability Statistics for Data Collection Instruments

Cronbach’s . Number of Number of
Mean Variance SD .
alpha items respondents
Student-teachers
interaction(STRS) .845 93.10 163.66 12.79 28 10

X. DATA ANALYSIS TECHNIQUE

The data gathered through, questionnaire was
processed through concurrent flows of activity of the
quantitative  data analysis system. Data from
questionnaires was compiled, sorted, edited, classified
and coded into a coding sheet and analyzed using a
computerized data analysis package known as
Statistical Package for Social Science 16.0 by using
revert scale. The researcher used Pearson product-
moment correlation coefficient (r) to compute the
relationship among student-teacher interaction and
academic performance. The researcher also used T-
testto find out how academic performance varied with
gender, place of residence, parental education, in terms
of level of exposure to see the mean difference in the

level of their teacher interaction. One way Analysis of
Variance (ANOVA) was used to check academic
achievement differences in terms of age and parental
occupation. Standard Multiple Regression (MR) was
also used to predict the academic performance of the
students based on selected variabletaken as
psychosocial variables and the prediction level of the
independent variable for the dependant variable.

XI. RESULTS

a) Demographic characteristics of the respondents

As per section A of the questionnaire the
demographic  characteristics (i.e., expressed by
frequencies and percentages) of the study sample are
displayed in Table 3 below.

Table 3: Respondents Demographic Characteristics

Sex
Respondents Demographic Characteristics Overall
Male Female

Parental education No formal education 60 (24.41) 14(5.7) 74(30.1%)
Primary /junior secondary 81(32.96) 19(7.73) 100(40.7%)

Senior secondary 18(7.3) 4(1.6) 22(8.9%)

Certificate/ diploma 19(7.7) 4(1.6) 23(9.3%)

First degree and above 22(8.96) 5(2.03) 27(11.0%)

Total 199(80.89) 47(19.11) 246(100%)
Intact family 170(69.05) 40(16.25) 210 (85.3%)

Family structure Non intact family 29(11.84) 7(2.86) 36(14.7%)
Total 199(80.89) 47(19.11) 246(100%)

Government employee 49(19.93) 11(4.47) 60(24.4%)

Parental Private 25(10.16) 6(2.44) 31(12.6)
OCCW?;E;%?;E)G rmale Other 125(50.80) 30(12.2) 155(63.0%)
Total 199(80.89) 47(19.11) 246(100%)

Government employee 26(10.8) 6(2.5) 32(13.3%)

Parental occupation Private 8(3.28) 2(0.82) 10(4.1%)

(Mother/female -

guardian) House wife 165(67.05) 39(15.85) 204(82.9%)
Total 199(80.89) 47(19.11) 246(100%)

Rural 101(41.21) 24(9.8) 125(51%)

Residence Urban 98(39.7) 23(9.31) 121(49%)
Total 199(80.89) 47(19.11) 246(100%)

Below 18 4(1.62) 1(0.38) 5(2%)

Age 19-22 158(64.15) 37(15.15) 195(79.3%)

23-25 37(15.13) 9(3.57) 46(18.7%)

Total 199(80.9) 47(19.11) 246(100%)
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As it can be seen from the Table above,
samples of female and male students, the majority of
the participants reported that their parents had no formal
education and/or had elementary/junior secondary
educational level, and majority of the students were
reported that their parents were not government
employer. According to their report majority of the
students’ family are categorized under other job (such
as farmer, merchant and etc). The majority of
participants reported that they were from intact families
(i.e., residing with both biological parents). As the table
above shows majority of the students or respondents
family are reside in rural areas. And when we come to

mothers’ occupation as majority of the students report
shows that their mothers’ occupation was house wife
and majority of the students were aged between 19-22
years.

b) Respondents Academic Performance in Terms of
Gender, Place of Residence and Parental Education
The study was interested in whether academic
performance varied in terms of demographic
characteristics. Table 4 shows the mean difference
between gender, place of residence, parental
occupation and academic performance as determined
using the independent sample t-test results.

Table 4: Summary of the t-test results for the mean difference between gender, place of residence, parental
education and Academic performance

Variables N Mean SD t P -value
Male 12 2.82 0.48
EEmel Female 47 067 0.45 1875 062
Rural U5 2.84 0.512
Place of residence
Urban 121 2.73 0.44 U588 L
llliterate 0% 2.82 .486
Fathers’ education
Literate 172 2.77 .480 Biees Olaiee
A . llliterate 113 2.76 492
Gl Celieeie Literate 133 281 473 0.716 0.475

Statistically not significant

An independent sample t- test was conducted
to ascertain whether a statistically significant difference
exists between academic performance and selected
demographic characteristics of respondents which
includes gender, place of residence and parental
education.

As presented in Table-4, there is no statistically
significant difference between academic performance in
accordance with gender t (245) = 1.875 which is not
significant at a= .05; place of residence t (245) = 1.795
which is not significant at a= .05; fathers education t
(245) = .489; which is not significant at a= .05 and
mothers education t (245) = .716which is not significant

at a= .05. This implies that there is no difference in
academic performance in accordance with gender of
respondents, place of residence of the respondents and
parental education.

c) Variation with Age and variation with parental
occupation
The mean difference between age and
academic performance was determined by using
ANOVA. Table 5 shows a summary of the mean
difference between age group and academic
performance by using ANOVA.

Table 5: Difference of mean academic performance in accordance with Respondents’ age

ANOVA summary
CGPA Sum of Squares df Mean Square F Sig.
Between Groups 1.665 2 .832 3.673 .027
Within Groups 55.062 243 227
Total 56.726 245
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Multiple Comparisons
() Age (J) Age Mean Difference | Std. Error Sig. 95% Confidence Interval
(I-J) Lower Upper Bound
Bound
Below 19-22 -.52010" 21559 .044 -1.0285 -.0117
18 23-25 -.41091 22415 161 -.9395 A177
19-22 Below 18 52010 21559 .044 0117 1.0285
23-25 .10919 .07802 .343 -.0748 .2932
23-25 Below 18 41091 22415 161 - 1177 .9395
19-22 -.10919 .07802 .343 -.2932 .0748
*. The mean difference is significant at the 0.05 level.

A one-way between-groups analysis of variance
was conducted to explore the impact of age on
academic performance, as measured by the cumulative
grade point average (CGPA). Subjects were divided into
three groups according to their age (Group 1: below 18;
Group 2: 19-22; Group 3: 23-25).

There was a statistically significant difference at
the p<.05 level in CGPA scores for the three age groups

[F (2, 246)=3.673, p=.027]. Post-hoc comparisons
using the Tukey HSD test indicated that the mean score
for Group 1 (M=2298, SD=.411) was significantly
different from Group 2 (M=2.8181, SD=.474). Group 3
(M=2.7089, SD=.488) also differ significantly from
Group 1 and2

Mean of CGPA

Below 18

1 9.?2 23‘25
Age

Figure 1: Means plot for impact of age on academic performance

As it can be seen from the above figure of
means plot, academic performance is significantly
different with different age group of the learners. The
figure implies that academic performance (CGPA) is low
at age of 18 and below while age groups 19-22
recording the highest.

d) Hypotheses: Students
academic achievement
The hypotheses was stated as; “There is a
relationship  between students-teacher

teacher interaction and

positive

interaction and academic performance of college trainee
teachers.” To test this hypothesis, the researcher asked
respondents to rate their level of interaction with their
teachers. The rating was according to Likert scale with
one representing strongly disagree, two representing
disagree, three representing undecided, four
representing agree and five representing strongly agree
and the reverse for questions which were negative.

Summary of the Pearson Product Moment correlation analysis for the relationship between student teachers

interaction and academic performance

1 2
CGPA Pearson correlation 1 0.218**
Sig(2-tailed) 0.001
N 246 246
Students-teachers interaction
Pearson correlation 0.218**
Sig(2-tailed) 0.001 1
N 246

**_Correlation is significant at the 0.01 level (2-tailed).
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According to the above Table, student-teachers
interaction and academic achievement were significantly
positively correlated, r (246) = 0.218, p = 0.001 at the
95% of confidence level. This indicates that academic
achievement would be significantly positively affected by
their level of interaction with their teachers. This result
implies that the level of interaction increase or become
high, the academic achievement of students increase.

e) Preliminary Multiple Regression Analyses

Preliminary analyses were conducted to ensure
no major violations of the assumptions of
multicollinearity, normality, linearity, were there. The
results indicated that there were no major violations of
the assumptions. Pallant (2007, P.155) explains that to
check if there is multiple correlations among the
predictors, the "Tolerance and VIF" values presented in
the coefficients table are used. Accordingly, a Tolerance
value less than 0.1 or a VIF value greater than 10
indicates multicollinearity. Thus, multicollinearity is not a
problem in this study as all the Tolerance values were

greater than 0.1 and the VIF values were less than 10.
On the other hand, the normal probability plot (P-P) of
the standardized residuals and the scatter plot of
standardized residuals were used to check whether the
normality and linearity assumptions were met. The
normal probability plot should indicate points lying in a
reasonably straight diagonal line from bottom left to top
right. The output from the multiple regression analysis in
this study indicated asound linearity of points along the
regression line as it indicated in appendix. Furthermore,
Pallant also states that residuals should be roughly
rectangularly distributed with most of the scores
concentrating in the centre (along the 0 line). The output
for the scatter plot also appeared to meet this
assumption as the distribution of the scores is greatly
rectangular in shape. Thus, the analyses in general
showed that no major violations of the assumptions
have been there. For details, refer to the outputs
attached as part of the appendices.

Multiple Regression Analysis of the Overall contribution of (Gender, Age, Parental Education, Parental Occupation and
Student-Teachers Interaction) in Predicting academic performance (n=246).

Dependant Variable= Academic Achievement

Variables B SE B r pr? spr? | P-value
Gender -.152 .080 -124 -.119 -.0.015 -.014 .058
Age -.070 .073 -.062 -.023 -.004 -.0036 .336
Fathers’ education | -.083 077 -.079 -.044 -.005 -.0045 284
Mother education .080 077 .083 .046 -.0052 -.005 .268
Fathers’ occupation | -.059 .042 -104 -.003 -.0081 -.0076 167
Mothers’ .035 .052 .051 .031 -.0020 -.002 489
occupation
.009.003 222 218 .0454 .0441 .001
Student-teachers
interaction
R? 0.074
AdjR? 0.042
F 2.353 sig 0.019

The result from standard multiple regression
presented in Table above shows that the set of variables
entered in to the model ,in combination, significantly
predicted academic performance F(8,237)= 2.353, p <
.05): R(.271), R?(.074) and Adj.R?(.042). This means that
Gender, Age, Parental Education, Parental Occupation
and Student-Teachers Interaction together accounted
for 7.4% of the variance in academic performance. R? "%
preferred over the Adjusted R?because it gives a more
approximate figure of the real variance in the true
population when large samples are used (Pallant, 2007,
p.158). On the other hand, the result also implies that
some other unmeasured variables accounted for the
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remaining 92.6% of the variance in academic

performance.

XII. DISCUSSION

Objective:; Student-Teachers interaction and academic
achievement

The hypothesis stated as the highest student-
teachers interaction the highest would be student’s
academic achievement in college. To test this
hypothesis the researcher was developed standardized
questionnaire and adopted into Ethiopian context. The
reliability of the questionnaire was tested by pilot study
by using crombach’s alpha test and its reliability level



was 0.845 which was found to be acceptable. The
Pearson Product Moment Correlation was used to
determine the relationship between student-teachers
interaction and academic achievement. The Pearson
correlation result shows (r (246)=0.218, p=0.001) The
finding reveals that there is significant difference in the
academic performance between students who have
high interaction with their teachers and students low or
no interaction with their teachers. The mean academic
performances of the students with and without teachers’
interaction were 2.69 and 2.89 respectively. It is evident
that students with high interaction with their teachers
significantly score higher in their academic performance
compared to students with less interaction with their
teachers.

The findings of this study are consistent with the
research conducted by Bembenutty, et.al. (2007) who
argued that students with smooth relationship with their
teachers tend to be more self-regulated and persistent
in their learning, more motivated to learn and to be
successful in their learning, experience less stress and
good participation in class, and as a consequence have
higher academic achievement and better perform in
college than their counterparts who are low interaction
with their teachers. Pianta, (1994; Lee, 2007) reported
that students who have strong beliefs toward their
teachers and the subject to perform well, they will have
higher academic achievement than their counterpart
students with low beliefs in their teachers and subjects
well academically. Several studies conducted in
colleges/ universities have found that student-teacher
interaction had a significant and positive effect on
academic achievement. The researcher noted that the
studies by Silins and Murray-Harvey(1995), Elias and
MacDonald (2007)were all correlative and regression
studies and they had similar conclusions and so was
this study.

This result may be explained by Robbins
(2004), who argued that teacher and student interaction
is highly related with both retention and academic
achievement beyond that explained by more traditional
(i.e., cognitive) academic predictors such as high school
performance and standardized test scores. According to
correlations of respondents on the interaction and
academic performance, the two variables were highly
correlated.

XI11. CONCLUSIONS

Based on the basic research question and
objective of this research the following conclusions were
made.

e Student-teachers interaction was statistically
significantly correlated with students’ college
academic success. This implies that academic
achievement would be significantly positively
affected by students’ level of interaction with their

teachers. This result revealed that the level of
interaction increase or become high, the academic
achievement of students would become increase.

e There was statistically significant difference in
academic performance between college students in
different age groups.

e According to regression result the t-test associated
with the beta value of the predictor (student-
teachers Interaction) is making a significant
contribution to the academic achievement.

e There was no statistically significant difference
between male and female academic achievement of
trainee teachers at Dilla College of teachers
education. The result implies that male and female
students have equal probability to succeed in
college if the environment is conducive for teaching
learning process.

XIV. RECOMMENDATIONS

Basing on the study findings and the
conclusions, the researcher derived the following
recommendations:

Objective: student-teachers interaction and academic
achievement

Data collected from the study, presented
information that suggests future workshops for
educators and administrators, that may have a positive
effect on the proven significance of the teacher-student
relationship problem. Several issues should be
addressed.

First, teachers should be provided with the
appropriate resources and assistance to meet the
needs of their students beyond academic instruction.
Although here is no “one size fits all” solution, teachers
should have the opportunity to develop a myriad of
strategies that will help them understand the diversity
and the complexity of their issues. Diversity and
awareness training can be provided, while creating
opportunities  within the school for teachers and
students to have non-academic interactions such as
mentoring or family-type activities.

Second, students and teachers need to be
provided with measurable and attainable goals to create
experiences with and exposure to  success.
Accountability is crucial for both staff and students.
Instructional and remediation strategies need to be
implemented to prevent students from falling through
the cracks. The development of effective professional
learning communities would help teachers plan
strategies to differentiate instruction and provide
resources to create gender and culturally relevant
lessons.

Third, there is a need for immediate action,
highlighted by the slightly negative relationship between
motivation and achievement. Research states that
positive relationships positively influence motivation and
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motivation is very important thing for academic success
Bembenutty, et.al. (2007); the issue at hand is how to
capitalize on these relationships and the student’s
motivation, to act as catalysts for achievement. If the
students in college are motivated by their teachers, they
start asking questions and it made them to make
smooth relationship with their teachers and their
academic performance will be good. Educators need to
assist and challenge students to define their personal
success, which can influence their performance.

Fourth, there is a tendency for colleges to focus
on low achiever student so as to investigate the problem
that affect their academic achievement taking immediate
action accordingly. The need to meet state and national
progress standards may be resulting in some colleges
focusing so intently on the lowest performing students
that their high performing students could begin to
decline. High performance students could be
experiencing lack of academic challenges and/or lack of
recognition, as teachers are taking the time to build
relationships with the lowest performing students. There
needs to be a balance where all students are
challenged and where the students who need additional
assistance are provided with the appropriate scaffolds.

Lastly, the results of this study indicate there is
indeed a statistically significant relationship between
teacher-student interactions and motivation. This
supports the need for more research to bridge the gap
between motivating students and identifying the
influential variables that influence their achievement.

REFERENCES

1. Aboma, O. (2009). Predicting first year university
students*™ academic success. Electronic Journal of
Research in Educational Psychology, 7(3), 1053-
1072.

2. Acato, Y. (2006, February 21). Quality assurance
vital. New vision, university guide 2006/2007.

3. Achoka, J. S. K., Odebero, S., Maiyo, J. K. &
Mualuko, N. J. (2007). Access to Basic Education in
Kenya: Inherent Concerns. Educational Research
and Review, 2 (10):275-284.

4. Adediwura, A A. & Tayo, T. (2007). Perceptions of
Teacher Knowledge, Attitude and Teaching Skills as
Predictor of Academic Performance in Nigerian
Secondary Schools. Educational Research and
Review, 2(7): 165-171.

5. Adem K. (2005). Factors affecting students*
performance in higher institutions: The case of
Harumaya University. Journal of the Ethiopian
Statistical Association, 14, 73-82.

6. Adejumobi, S. A. (2007). The history of Ethiopia. In
Thackeray & J. E F. W. Findling (Eds.), The
Greenwood histories of the modern nations.
Westport, CT: Greenwood Press.

© 2019 Global Journals

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Adeyemo, D.A (2007): Moderating influence of
emotional intelligence on the link between
psychosocial factors and achievement of university
students. Psychology and developing society.19.
2, 199-213.

Afe JO 2001. Reflections on Becoming a Teacher
and the Challenges of Teacher Education. Inaugural
Lecture Series 64. Benin City: University of Benin,
Nigeria.

Ajao W 2001. Cadbury is Determined to Move
Education Forward. Vanguard, December 27 2001,
P.16.

Ayele, G (2012).Effects of Parenting Styles,
Academic Self-Efficacy, and Achievement
Motivation on the Academic Achievement of
University ~ Students in  Ethiopia.  Published

dissertation at Edith Cowan University.

Baum, S., & Ma, J. (2007). Education pays: The
benefits of higher education for individuals and
society (Trends in Higher Education Series). Mount
Vernon, IL: The College Board.

Brown, B.B., Mounts, N., Lamborn, S.D. &
Steinberg, L. (2003). Parenting practices and peer
group affiliation in adolescence. Child Development,
64, 467-482.

Bushura, 1. (2010). Impact of parental support on
the academic performance. Journal of research and
reflection in education. Vol.4, No.1, pp. 14-26
Combs, H. P (1985). The world crisis in education:

the view from the eighties. New York:
Oxford press d School Education. Canberra:
DEET/ACER.

Considine, G. & Zappala, G. (2002). Influence of
social and economic disadvantage in the academic
performance of school students in Australia. Journal
of Sociology, 38, 129-148. Retrieved on May 186,
2014 from http://jos.sagepub.com

Daniel, T. (1997). Personality types and academic
achievement motivation as correlates of college
academic performance. Unpublished Master*s
Thesis, Addis Ababa University, Addis Ababa,

Ethiopia.
Deepa Franky and S.Chamundeswari
(2014)Psycho-social ~ variables  correlates  of

academic achievement of students. ISSN: 2347-
3215 Volume-2 Number 2 (February - 2014) pp.148-
158 www.ijcrar.com.

Dills, K.A. (2006). Trends in the relationship between
socioeconomic status and academic achievement.
Retrieved on  September 30, 2013 from
http://papers.ssr.com/sol3/papers.cfm?abstract id
=886110

Educational psychology (2001). Introduction to
educational psychology training module for college
students. Hawassa college of teacher education,
Hawassa.


http://www.ijcrar.com/�

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

Ehrensaft, M. K. (2005). Interpersonal relationships
and sex differences in the development of conduct
problems.Clinical Child and Family Psychology
Review, 81(1), 39-63.

Escarce, J. J (2003). Socioeconomic status and the
fates of adolescents. Retrieved on September 27
2013  from  http://www.pubmedcentral.nih.gov/
articlerender.fcgi?artid

Fentaw, A. (2001). Admission type and female
students™ academic success at Addis Ababa
University: The case of social science students. The
Ethiopian Journal of Education, 21(1), 49-64.

Geiser, S and Santelices, V. M. (2007). Validity of
high school grades in predicting student

success beyond the freshman year. Retrieved on
February 8, 2015 from http://cshe.berkeley.edu/
publications/docs/ROPS.GEISER _SAT 6.12.07.pdf
Girma, A. (1997). Differences in academic
performance as a function of temperature comfort
and academic achievement motivation among
trainees in Gambela and Debrebirhan Teachers’
Traianing Institutes  (TTl).Unpublished Master’s
Thesis, Addis Ababa University, Addis Ababa,
Ethiopia.

Goodenow, C. (2003). Classroom belonging among
early adolescent students: Relationships To
motivation and achievement. Journal of Early
Adolescence, 13, 21—-43.

Graetz, B. (1995). Socioeconomic Status in
Education Research and Policy. In Ainley, J, Graetz,
B Long, M. and Batten, M. (Eds). Social economic

Status and  School Education. Canberra:
DEET/ACER
Green, R. (1998). Nurturing characteristics in

schools related to discipline, attendance and Eight
grade proficiency test scores. American Secondary
Education, 26, (4), 7-14

Griggs, M., Gagnon, S., Huelsman, T. J., Kidder-
Ashley, P., & Ballard, M. (2009). Student-teacher
relationships matter: Moderating influences between
temperament and preschool social competence.
Psychology in the Schools, 46(6),553-567.
Guldemond, H. (1994).Van de kikker en de vijver.
Groups effect on individual peer pre-statistics of the
frog and the pond. Group effects on individual
achievement.] Doctoral thesis, University of
Amsterdam.

Habte, T. B. (1988). An investigation into some
factors affecting academic performance of first year
regular science degree students of
1987/88.Unpublished Masters Thesis, Addis Ababa
University, Addis Ababa, Ethiopia. University of
Amsterdam.

Hansen, N.M and Mastekaasa, A. (2006). Social
origins and academic performance at university.
Oxford University press. Retrieved on September

33.

34.

35.

36.

37.

38.

39.

40.

41,

42.

43.

44,

45.

46.

30, 2014 from http://esr.oxfordjournals.
org/cgi/content/abstract/22/3/277

Hargreaves, A. (1994). Changing teachers,
changing times: Teacher’s work and culture in the
postmodern age. New York: Teachers College
Press.

Heck, R. H. (2009). Teacher Effectiveness and
Student Achievement. Investigating a Multilevel
Cross-Classified Model.  Journal of Education
Administration, 7(22): 227-249.

Henrich, C. C., Blatt, S. J., Kuperminc, G. P., Zohar,
A., & Leadbeater, B. J. (2001). Levels of
interpersonal concerns and social functioning in
early adolescent boys and girls. Journal of
Personality Assessment, 76, US.

Howes, C., Hamilton, C. E., & Matheson, C.C.
(1994).  Children’s relationships  with  peers:
Differential associations with aspects of the teacher-
child relationship. Child Development, 65, 253-263.
Hoxby, C. M. (2000). Peer effects in the classroom:
Learning from gender and race variation. NBER
Working Paper. No.7867.

Hoxby, C. M. (2002). The power of peers: How does
the makeup of a classroom influence achievement.
Education Next 2 (2), 56-63.

Hoyle, E. (1996). Policies of School Management,
Suffolk. The press Itd.

Hymel, S., Comfort, C., Schonert-Reichl, K., &
McDougall, P. (1996). Academic failure and school
dropout: The influence of peers. In J. Juvonen &
K.R. Wentzel (Eds.), Social motivation:
Understanding children's school adjustment (pp.
313—-345). Cambridge: Cambridge University Press.
Ide, K., Parkerson, J., Haertel, G.D., & Walberg, H.J.
(2001). Peer group influences on educational
outcomes: A quantitative synthesis. Journal of
Educational Psychology, 73, 472-484.

Jessor R (1992). Risk behavior in adolescence: A
psychosocial framework for understanding and
action. Developmental Review, 12:374-390.

Jeynes, William H. (2002). Examining the effects of
parental absence on the academic achievement of
adolescents: the challenge of controlling for family
income. Journal of family and Economic Issues
23(2)

Jill, C. (2001). Adolescent Attachment, Peer
Relationships, and School Success: unpublished
thesis, University of Virginia, Virginia.

Jimerson, S., Egeland, B., Sroufe, A., & Carlson, B.
(2000). A prospective longitudinal study of high
school dropouts examining multiple predictors
across development. Journal of School Psychology,
38, 525—549.

John. W. (2009). Role of the Head teacher in
Academic Achievement in Secondary Schools in
Vihiga District, Kenya. Current Research Journal of
Social Sciences, 1(3): 84-92.

© 2019 Global Journals

Year 2019

D
(631

Global Journal of Human-Social Science (A) Volume XIX Issue III Version I



Global Journal of Human-Social Science (A) Volume XIX Issue III Version I E Year 2019

47.

48.

49,

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

King, EM & Bellow, R. (1999). Gains in the
Education of Peruvian women, 1940-1980. Policy
research working paper. World Bank, Washington
D.C.

Kohn, A. (1999). The schools our children deserve:
moving beyond traditional classrooms and "tougher
standards". New York: Houghton Mifflin.

Khan, RM. & Malik, K. (1999). Effectiveness of
Parents’ involvement in reading, child’s overt
behavior at home, mothers’ educational level on
children’s reading comprehension. Journal of
Elementary Education. Institution of Education and
Research, Punjab University, Lahore.

Koplow, L. (2002). Creating schools that heal. New
York: Teachers College Press.

Kowalski, K. M. (1999). How peer pressure can
affect you. Current Health 2, 26 (1), 1-3.

Krejcie, R.V. & Morgan, D.W. (1970). Determining
sample size for research activities. Educational and
psychological measurement.30. p. 607-610.Krumrei,
E. J., Newton, F. B., Kim, E., & Wilcox, D. (2013).
Psychosocial factors predicting first-year college
student success. Retrieved from http://krex.ksu.edu
on November, 2014 Kyoshaba, M. (2009). Factors
Affecting Academic Performance of Undergraduate
Students At Uganda Christian university. (Doctorial

thesis).
Ladd, G. W., Birch, S. H., & Buhs, E. S. (1999).
Children’s  social and scholastic lives in

kindergarten: Related spheres of influence? Child
Development, 70(6), 1373-1400.

Landau, A. (2002). Peer groups and educational
outcomes. Retrieved January 24, 2014, from:
http://inside.bard.edu/academic/specialproj/darling/
bullying/group2/alison.html

Landsford, J. E., Antonucci, T. C., Akiyama, H., &
Takahashi, K. (2005). A quantitative and qualitative
approach to social relationships and well-being in
the United States and Japan. Journal of
Comparative Family Studies, 36(1), 1-22.

Lau, R. R., Quadrel, MJ. & Hartman, KA.
(1990).—Development and change of young Adults’
Prevention Health Believes and Behaviors: Influence
from Parents and Peers. Journal of Health and
Social Behavior. Vol.31, pp.240-259.

Levine M (1998). Prevention and community.
American Journal of Community Psychology,
26:189-206.

Lewin, K. M., Wasanga, P., Wanderi, E. & Somerset,
A, (2011). Participation and Performance in
Education in Sub-Saharan Africa with Special
Reference to Kenya: Improving Policy and Practice.
Create pathways to Access. Research Monograph
No.74: University of Sussex.

Lingren, H.G. (1999). Adolescence and peer
pressure. Retrieved January 24, 2014, from:
http://www.ianr.unl.edu/pubs/family/nf211.htm

© 2019 Global Journals

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

Liu, J. (1997). The emotional bond between
teachers and students: Multiyear relationships. Phi
Delta Kappan, 79(2), 156-57

Lubna, K(1993) Determining or ways of driving
research hypothesis. Lydiah, L. M. & Nasongo,
Marzano, R., Marzano, J., & Pickering, D. (2003).
Classroom management that works. New York:
McGraw-Hill.

McCombs, B., & Whisler, J. (1997). The learner-
centered classroom and schools: Strategies for
enhancing student motivation and achievement. San
Francisco, CA:Jossey-Bass.

McEwan, E. (2002). 10 traits of highly effective
teachers. Thousand Oaks: Corwin Press.

McMillan, J and Western ,J. (2000). Measurement of
Social-Economic  Status of Australian Higher
Education Students. Higher Education, Vol.39, No.
2. Springer.

Medina, C. & Luna, G. (1999). Teacher as caregiver:
making meaning with students with emotional/

behavioral disabilities. Teacher Development,
3,(3),449 - 465.
Miller, ~ (2002). Theories of developmental

psychology references Minnesota, M (2007) Report
on higher education performance. Retrieved on May
24,2014  from  www.opencongress.org/bill/110.
s/642/show-139k.

Moskal, B.M., & Leydens, J.A. (2000). Scoring rubric
development: Validity and reliability. Practical

Assessment, Research & Evaluation, 7(10).
[Available online: http://pareonline.net/getvn.asp?
v=7&n=10].

Niebuhr, K. & Neibuhr, R. (1999). An empirical study
of student relationships and academic achievement.
Education, 119, (4), 679.

Noddings, N. (2000). The challenge to care in
schools: A n alternative approach to education. New
York: Teachers College Press.

Odhiambo, G. (2005). Elusive search for Quality
Education. The Case of Quality Assurance and
Teacher Accountability. International Journal of
Education Management, 22(5):41 431.

Ofoegbu FI 2004. Teacher Motivation: A Factor for
Classroom Effectiveness and School Improvement in
Nigeria. Gale Group. Retrieved August 15 2005,from
http://www.findArticles.com

Onabamiro, A. A., Omoruyi A.A. Soyingbe A.A.and
Rosiji C.O (2013). International Journal of Humanities
and Social Science Invention ISSN (Online): 2319 —
7722, ISSN (Print): 2319 — 7714 www.jjhssi.org
Volume 2 Issue 4 1 April. 20131 PP.10-17 Psycho-
Social Factors Predicting Secondary  School
Students Academic achievement.

Oni, A. A (2010). Peer group pressure as a
determinant of adolescent social adjustment in
Nigerian schools. Asian Pacific Journal of Educators
and Education, 25, 189-202.



74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

87.

Onocha, M.N and Adeyemo, D.A (1999): Socio-
psychological factors as correlates of senior
secondary school students attitude towards English
Language. In J.0. Obemeata, S.O, Ayodele & M.A.
aroma (Eds). Evaluation in Africa. (233-339) Ibadan.
Stirling-Horden publishers. (Nig) Ltd.

Onsomu, E., Muthaka, D., Ngware, M. & Kosimbei,
G. (2006). Financing of Secondary Education in
Kenya: Costs and Options. KIPPRA Discussion
Paper No. 55. Nairobi: Kenya Institute for Public
Policy Research and Analysis.

Onyeachu A 1996. Relationship Between Working
Conditions and Teacher Effectiveness in Secondary
Schools in Abia Educational Zone of Abia
State.M.Ed.  Dissertation,  Unpublished, Port
Harcourt: University of Port Harcourt, Nigeria.
Oredein AO 2000. Leadership Characteristics and
Personnel Constraints as Factors of School and
Industrial Effectiveness. Ph.D. Thesis, Unpublished,
Ibadan: University of lbadan, Nigeria.

Osher, O., Kendziora, T.&Chinen, B.(2008). The
effects of parental support on academic
achievement. Master thesis unpublished, Ibadan:
university

Owen , V. (1999): Exploring beliefs about academic
performance achievement. The Uganda Education
Journal. Vol. 2: pp. 57 New Vision

Owoyele, J. W. & Toyobo, O. M. (2008). Parental
will, peer pressure, academic ability and school
subjects selection by students in senior secondary
schools. The Social Sciences, 3,(8), 583-586.
Pallant, J. (2007). SPSS survival manual. A step by
step guide to data analysis for windows third edition.
Open university press. McGraw Hill.

Pedrosa, et al (2006). Educational and social
economic background of undergraduates and
academic  performance:  consequences  for
affirmative action programs at a Brazilian research
university. Retrieved on September 9, 2014. from:
http://www.comvest.unicamp.br/paals/artigo2. pdf
Pianta, R. (1999). Enhancing relationships between
children and teachers. Washington: American
Psychological Association.

Plant M (1992). Peer pressure and Risk -takers:
Alcohol,  drugs, sex and youth. London:
Tavistock/Routledge.

Repetti, R.L.(1996). The Effects of Perceived Daily
Social and Academic Failure Experiences on
School-Age Children's Subsequent Interactions with
Parents. Child Development, 67( 4), pp. 1467-1482
Risi, S., Gerhardstein, R., & Kistner, J. (2003).
Children's  classroom peer relationships and
subsequent educational outcomes. Journal of
Clinical and Adolescent Psychology, 32, 351-361.
Robert, C. (1999) Student teacher relation inventory
scale. Robins, G. E. (2001). Paying teachers for
performance and productivity: Learning from

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

experience. Arlington, VA: Educational Research
Service, Inc.

Rockwell, S. (1997). Mentoring through accessible,
authentic opportunities. Preventing School Failure,
41(3), 111-114.

Roeser, R. W., Midgley, C., & Urdan, T. (1996).
Perceptions of the school  psychological
environment and early adolescents’ psychological
and behavioral functioning in school: The mediating
role of goals and belonging. Journal of Educational
Psychology, 88, 408— 422.

Ryan, A.M. (2000). Peer groups as a context for the
socialization of adolescents’ motivation,
engagement, and achievement in  school.
Educational Psychologist, 35, 101-112.

Samuel O. Salami(2011) Psychosocial Predictors of
Adjustment Among First Year College of Education
Students. ISSN:1548-6613 Vol.8, No.2 (February-
2011) pp. 239-248 Sarantakos, S. (1997). Social
research. New York: Palgrave Publishers Ltd.
Sentamu, N.P.(2003). School’s influence of learning:
A case of upper primary schools in Kampala &
Wakiso Districts. Uganda Education Journal , 4.
Silins, H. & Murray-Harvey, R. (1995). Quality
schooling: the contribution of alternative indicators
to redefining school performance. Retrieved
October 20,2013 from http://www.aare.edu.au
/95pap/silih95.239

Starr L 2002. Measuring the Effects of Effective
Teaching. Education World. Retrieved October 16
2014, from www.education-world.com/a_issues.
shtml.

Strahan, D. B., & Layell, K. (2006). Connecting
caring and action through responsive teaching: How
one team accomplished success in a struggling
middle school. The Clearing House, 79(3), 147-153.
Swart, A. (1999). Evaluation of the assessment
strategy for admission at Pretoria University.
Retrieved on February 14, 2013 http://hagar.up.
ac.za/catts/learner/andres/assess.html 2/14/2007
Tadesse, G. (2013). Practices of Substance Abuse
and Risky Sexual Behavior Among Adama Science
and Technology University Students, Ethiopia.
(Thesis) Topping, K. (1998).Peer Assessment
between Students in Colleges and Universities.
Review of Educational Research. Vol.68, No.3,
ppP.249-276.

Tsige, G-M. (2006). Some correlates of academic
performance among students of College of
Commerce, Addis Ababa University. The Ethiopian
Journal of Education, 26(1), 67-98.

Uchefuna MC( 2001). A Study of Clinical
Supervision and Teachers Effectiveness in Umuahia
and Abia Educational Zones of Abia State. M.Ed
Dissertation, Unpublished, Port Harcourt: University
of Port Harcourt, Nigeria.

© 2019 Global Journals

Year 2019

D
~

Global Journal of Human-Social Science (A) Volume XIX Issue III Version I



Year 2019

IS
(o]

Global Journal of Human-Social Science (A) Volume XIX Issue III Version I

100.

101.

102.

103.

104.

Vanzetti, N., & Duck, S. (Eds.). (1996). A lifetime of
relationships.  London: International Thomson
Publishing Europe. Wigfield, A., Eccles, J. S., &
Rodriguez, D. (1998). The development of children's
motivation in school contexts. Review of Research in
Education, 23, 73—118.

Yalew, E., & Witruk, E. E. (2006). The efficacy of
motivationally  related variables and family
interaction in predicting academic achievement
among high school students. Ethiopian Journal of
Development Research, 28(2), 63-90.

Yusuf, M. A. & Adigun, J. T. (2010). The Influence of
School Sex, Location and Type on Students’
Academic Performance. Int J Edu Sci, 2(2): 81-85.
Zeijl, E., te Poel, Y., du Bois-Reymond, M.,
Ravesloot, J., & Meulman, J.J. (2000). The role of
parents and peers in the leisure activities of young
adolescents. Journal of Leisure Research, 32,
281-3083.

Zettergren, P. (2003). School adjustment in
adolescence for previously rejected, average and
popular children. British Journal of Educational
Psychology, 73, 207—-221.

© 2019 Global Journals



	5. The Relationship between Student-Teachers Interaction and Academic Achievement of Trainee Teachers in Dilla College of Teacher Education
	Author
	I. Introduction
	II. Statement of the Problem
	a. Research Hypotheses
	b. Research Questions
	c. Objectives of the Study

	III. Research Methodology
	IV. Study Area
	V. Research Design
	VI. Population of the Study
	VII. Sample Size and Sampling Technique
	VIII. Data Collection Instruments
	IX. Student-Teachers Relation Scale(strs)
	X. Data Analysis Technique
	XI. Results
	a) Demographic characteristics of the respondents
	b) Respondents Academic Performance in Terms of Gender, Place of Residence and Parental Education
	c) Variation with Age and variation with parental occupation
	d) Hypotheses: Students teacher interaction and academic achievement
	e) Preliminary Multiple Regression Analyses

	XII. Discussion
	XIII. Conclusions
	XIV. Recommendations
	References Références Referencias



