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Emergency Remote Online Course Experience
from Students Perspective: A Case Study

Imelda Hermilinda Abas * & Ngoge Tabley Amos °

Abstract The Coronavirus has changed the world in many
ways, including education. The epidemic outbreak led to the
conversion of courses in many schools and universities from
traditional face-to-face classrooms to virtual courses. This
situation is a major challenge in a country like Kenya, where IT
facilities remain basic. Not all students have the advantage of
technological conditions or a supportive family environment.
This qualitative case study design is aimed to explore how
students portrayed their participation in remote online courses.
This study focuses on the experiences of six Standard Eight
students in one of the elementary schools in Kisii, Kenya, with
ages between 13-15 years old, to cope with multilevel
challenges during the Covid-19 pandemic. The data were
collected through semi-structured telephone interviews with
each participant after permissions were acquired from the
students’ parents or guardians. The findings of the study show
six emergent themes and sub-themes. The themes that
emerged from the interviews are 1) Course descriptions;
2) learning experience; 3) Delivery methods; 4) Materials;
5) Interactions; 6) Challenges. This study is significant
because it will help the teachers and school administrators
understand the factors that motivate students and help them
sustain and increase participation and provide a resource for
entrepreneurs desiring to start new institutions offering online
programs.

Keywords:  students’  perceptions, online
emergency curriculum, pandemic, case study.

course,

I. INTRODUCTION

he world has changed in many areas, including
education. It all started at the end of 2019 when

the Wuhan health authority reported that 27
pneumonia cases originated from a mysterious
aetiology (Committee WCH, 2019). These cases were
associated with the Wuhan Huanan Seafood Wholesale
Market closing. Shortly after that, medical investigations
concluded this pneumonia as a novel Coronavirus or
COVID-19. Then, a month later, on January 30, 2020,
the World Health Organization (WHO) declared COVID-
19 as a pandemic (Liguori, & Winkler, 2020). Up to this
moment, on July 1, 2021, COVID-19 has spread to 222
countries internationally, with around 182,977,255 cases
and 3,962,824 fatalities (source: https://www.worldo
meters.info/coronavirus/?).
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The outburst of the coronavirus epidemic has
forced many schools, universities, and other learning
institutions around the world to convert their courses
from classroom-based to virtual versions. The global
epidemic has modified the course delivery mode and
how language teaching and assessment are presented.
According to Tam and El-Azar (2020), this alteration
brought challenges to the regular curriculum with
campus-based in-person education. It is predicted that
online or virtual teaching will be accepted as the new
normal for many educational institutions in the post-
pandemic future (Wang & East, 2020). The global crisis
could be a stimulus to change and innovate more
realistic solutions for language teachers and universities
in coping with the virtual future or an opportunity to
restructure their entire curriculum systems (OECD,
2020).

Wang and East (2020) stated that this change
could be categorized as “a series of involuntary
curriculum reforms, or even revolutions, as a digital
coping strategy for the pandemic crisis” (p.2). Moreover,
Wang and East (2020) define the ratified curriculum as
an “emergency curriculum” to set it apart from the
regular curriculum before Covid-19 and a possible
virtual curriculum after the crisis. The objective of the
emergency curriculum was to maintain the courses
functionality and feasibility for distant virtual delivery with
no stress to the students and teachers during difficult
times (Wang & East, 2020).

Hodges, Moore, Lockee, Trust, and Bond
(2020) define emergency remote teaching as an
unexpected short-term change in educational delivery
from a face-to-face basis to a virtual basis because of a
global disaster. On the contrary, online or virtual courses
are purposely developed and created to be delivered
virtually.  Shifting the regular  classroom-based
curriculum to a remote virtual curriculum allowed the
teachers to acknowledge the difficulties of planning and
implementing the course and ensuring that students can
be supported to achieve the learmning outcomes equally.
Thus, an emergency curriculum that can assist teachers
and course coordinators in deciding their courses in the
crisis context was crucial.

The case presented in this study is situated in
the Kenyan context. On March 12, 2020, The Ministry of
Health confirmed the first COVID-19 case in Kenya. The
fast spread of the coronavirus pandemic has forced a
change of routine behaviour of the education sector. In
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Kenya, there was a nationwide closure of schools since
March 2020. The closure of schools affected learners
and teachers and brought numerous economic and
social issues, including interrupted and loss of learning,
education exclusion, homelessness, nutrition, and
economic crisis, among others (Iltimu, 2020, March 18).
The effects have been more severe for the
underprivileged children and their households from the
poor urban communities. The closure of schools serves
as the government strategy to contain the further spread
of the Covid-19 virus. It also implied that all of the
students would be learning from home.

The strategy has interrupted the existing
education system where teachers are required to seek
alternative means to replace the interactions with
students in physical classrooms. Professor Magoha, the
Cabinet Secretary for Education, stated that the
government would facilitate the learning through radio,
television, YouTube and the Kenya Education Cloud
for the 15 million learners that are home during
the pandemic (Iltimu, 2020, March 18). However,
implementing emergency online courses might bring
some challenges. Among these challenges are funding
for distance education and the ability to hire enough
teachers that meet the mandated requirement of being
“highly qualified” (Hannum, Irvin, Banks, & Farmer,
2009). Other challenges for rural secondary schools that
wish to add distance education courses to their class
offerings include the rigor of school-level courses of
which many now have access to and personnel not
being adequately trained to implement such a program
(Matuga, 2009; Irvin, Hannum, de la Varre, & Farmer,
2010).

This study is significant because it will help the
teachers and school administrators understand the
factors that motivate students and help them sustain
and increase participation. This study also provides a
foundation for further research. It is a resource for
entrepreneurs desiring to start new institutions offering
online programs. Although most studies of online
learning have focused on how to present materials to
learners, little attention has been devoted to the
experiences and perceptions of students on online
learning environment (Gao & Lehman, 2003; Liaw &
Huang, 2011; Northrup, Lee & Burgess, 2000; Zhang,
Perris & Yeung, 2005). The participants were asked to
describe their experiences and perceptions in the
current study by answering some interview questions
presented to them.

I1. REMOTE ONLINE EDUCATION

The COVID-19 pandemic has affected
educational systems worldwide, leading to the near-total
closures of schools, universities and colleges (Sintema,
2020). Most governments around the world have
temporarily closed educational institutions in an attempt
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to contain the spread of COVID-19. Thus, the
development of online education has intensified
competition between institutions (Loyen, Magda, &
Rikers, 2008). The competition has come to a growing
emphasis on dealing with student satisfaction (Jackson,
Jones, & Rodriguez, 2010). Dobbs, Waid, and del
Carmen (2009) found that online learning attracted the
students because it is accommodating and flexible.
Boekaerts (2008) asserts that most studies on online
programs examine technical features and disregard the
students’ perceptions. Bollinger and Martindale (2004)
and Tallent-Runnels, Thomas, Lan, Cooper, Ahern,
Shaw, and Liu (2006) argued that the growth of online
education should motivate more studies on students’
contentment with online instruction. In an online learning
environment, students are required to have actively
participated in their education and leamning outcomes
(Neely & Tucker, 2010).

With the advancement in technology, innovative
pedagogical approaches have rapidly become popular
in teaching Chinese virtually, such as flipped classroom
(Wang, An, & Wright, 2018), game-based leamning
(Hong, Hwang, Tai, & Lin, 2019), mobile learning
(Eubanks, Yeh, & Tseng, 2018), and application-based
WeChat platform (Jin, 2018; Qi & Wang, 2018). There is
no question that China may lead the world in integrating
technology with language teaching.

But what about the other countries? Many
studies have not been able to counter the current
problems when transferring the conventional curriculum
online. Wang & East (2020) argue that there are some
occurrences in practical and methodological gaps such
as: 1) students are forced to study online involuntarily
and ill-prepared; 2) studies on advanced technologies
may not apply to many poorly resourced contexts.
According to Light (2001), accomplished online
teaching runs by well-resourced infrastructure and
advanced software do not acknowledge the reality of
digital segregation, that is, the unequal access to
information technology. These situations may be
uncommon in countries like China, the US, UK and other
developing countries. However, these situations are
major challenges in some other countries like Kenya,
where [T facilities remain basic. Therefore, the
pedagogical challenge is engaging the students and
making sure they do not fall behind during this Covid-19
pandemic period.

In Africa, some of the strategies and
approaches used in availing education to the learners
have been through homeschooling, radio, television,
remote learning, online learning, distance learning,
blended learning, gamification, and the like
(Chidambaram, 2020). The position of remote learning is
still bleak in Africa compared to other countries, as less
than 25 per cent of low-income countries currently
provide any remote learing. Of these, the majority are
using TV and radio. In contrast, close to 90 per cent are



providing remote leaming opportunities in  the
developed world, with almost all offering services being
offered online (Chidambaram, 2020).

According to Namunwa (2019, March 11), of the
51.58 million total population, only 43.3 million Kenyans
possess smartphones and access the internet.
However, taking part in an online course would demand
more than a computer or a smartphone. In online
courses, both teachers and students face challenges,
such as unstable access to the internet or lack of a
camera or printer. Switching courses from classroom-
based to online would hinder the students from regularly
participating with others and further broaden the digital
gap (Goode, 2010), considering that not all students
have the advantage of technological conditions or a
supportive family environment. Enforcing a technology-
driven curriculum with no consideration of the macro
socio-economic  environment or resources or full
consultation with students may lead to disengagement
in learning or worsen social inequality (Wang & East,
2020, p.3). Due to the digital gap, online teaching
becomes an alternative or supporting approach to
conventional classroom-based teaching for many
educational institutions in Kenya.

III.  STUDENTS PERCEPTIONS OF ONLINE
LEARNING

According to Gaytan (2015), two crucial factors
in retaining online students: 1) students were observed
to have an increasing faculty presence in online
courses, and 2) student-instructor interactions. In
another study, Luck and Rossi (2015) stated that online
students identify distance as the central gap. When the
teaching staff and students do not interact, students
might feel lonely and isolated. A similar study by
Lowenthal, Bauer and Chen (2015) found that online
students rated a lower score regarding their opinion of
online instruction than face-to-face instruction. The
feeling of disconnection and isolation perceived by the
students was more intensified online than in face-to-face
courses (Otter, Seipel, Graeff, Alexander, Boraiko, Gray,
& Sadler, 2013). These feelings may affect student
learning, which could lead to course failure or eventually
course withdrawal.

In order to promote the success of online
learning, the challenges and barriers that the students
face must be settled. According to Bacow, Bowen,
Guthrie, Lack, and Long (2012), the barriers to adopting
online learning systems are fewer compared to face-to-
face learning. Bacow et al. (2012) stated that online
courses often load quicker than face-to-face courses.
One of the barriers identified by Lokken and Mullins
(2014) in the research of elLearning development at
community colleges was online assessment and student
learning and performance. Although the teacher used
different methods in online courses, it would result in

less successful students. Fetzner (2013) identified the
main reasons for the lack of success in online courses:
missing out on assignments, personal challenges, and a
mixture of job and family responsibilities.

[V. METHODOLOGY

a) Research Design

This study employed a qualitative case study
design. The values underlying qualitative research
include the importance of people’'s subjective
experiences and meaning-making processes and
acquiring a depth of understanding (i.e., detailed
information from a small sample) (Leavy, 2017). The
qualitative design in this study aimed to explore how
students portrayed their participation in remote online
courses. The case study emphasizes employing
process and method oriented techniques to provide
adaptability (Stake, 2013). The current study aimed to
understand a phenomenon that affected education in
Kisii and Kenya in general. This study focuses on the
experiences of six students to cope with multilevel
challenges during the Covid-19 pandemic. Therefore, a
case-study method was applicable because it assigned
a detailed examination of an experience within a factual
context (Yin, 2014).

As suggested by Creswell (2013) and Ritchie,
Lewis, Nicholls, and Omston (2013), the number of
participants in a case study design is between 4-10
participants. In this study, the number of participants
was six. Yin (2014) recommends the sample size for a
qualitative case study to be at least six sources, while
Creswell (2013) recommends no more than four or five
cases. The participants were selected based on the
purpose of the study, the questions being asked and the
resources available (Patton, 1990).

b) Context and Participants

According to Creswell (2014), a case study
design is an in-depth exploration of a “bounded system
where it separated out for research in terms of time,
place or some physical boundaries” (p. 493). Similarly,
Merriam (2009) and Smith (1978) defined a bounded
system as a single entity, including a single person, who
is a case of sample some phenomenon, an institution,
or a community. In this study, the bounded system
refers to one of the primary schools located in Kisii,
Kenya. This setting is selected because it is one of the
best schools in Kisii, where at least 70% of its students
study for free, and the rest at a reduced rate.

The sampling strategy used in this study was
purposive sampling, based on “the assumption that the
investigator wants to discover, understand and gain
insight and therefore must select a sample from which
the most can learn” (Merriam, 1998, p. 61). The
researchers used their connections with the school
administrators to acquire recommendations of students
who fit the desire criteria. The participants were selected
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based on the following criteria: (a) students of standard
eight at the selected setting; (b) had taken at least one
distance learning course; (c) had learnt English for the

last seven years; (d) had taken English course with a
score of 80-100 (A grade), 75-79 (A-), 70-74 (B+). The
profile of the participants can be seen in Table 1 below.

Table 1: The Profile of the Participants

c) Data Collection

No. | Participants | Age | Gender | Years of Learning English | English Score in Standard 7
1 Student A 15 F 8 A
2 Student B 14 M 8 A-
3 Student C 14 M 7 A-
4 Student D 15 F 8 B+
5 Student E 13 F 7 B+
6 Student F 13 F 7 B+
However, as the interviews proceeded, additional
In this study, the researchers employed an questions arose to clarify participants’ learning

unconventional strategy for data collection. Data
collection during crisis contexts can be highly
unstructured and irregular (Lin, Xu, Rainer, Rice,

Spence, & Lachlan, 2017). The methods for data
collection in this study were consulted with course
participants. In this pandemic, important and valuable
data found in public announcements, electronic
communications, and policy enactments. It also found in
social media and personal e-mails exchanges. However,
the data collected during the crisis is better done by
conducting telephone interviews with students.

A semi-structured interview was conducted
through the telephone with each of the participants in
this study. According to Cohen and Crabtree (2006), a
semi-structured interview is categorized as a formal
interview with pre-developed and flexible questions that
allowing the interviewer to wander with the interviewee
as long as the tangents are relevant to the study. The
interview questions consisted of seventeen questions,
with some prompts to make sure the questions are
clearly understood. The interview questions were
adapted from Nwankwo (2015) study with some minor
changes (see Appendix 1).

The researcher acquired the telephone
numbers and the addresses of the students from their
respected teachers. The interviews were done after
permissions were acquired from the students’ parents
or guardians. All of the interviews were recorded and
transcribed. Participant anonymity was maintained
throughout the interview and the transcription
processes. Each participant was provided with a code.
The codes provided were based on the sequence in
which the participant agreed to be interviewed in this
study.

V. FINDINGS AND DISCUSSIONS

This study was designed to explore students’
experiences and perceptions of emergency online
leamning at a primary school in Kisii, Kenya. The
interview questions originally consist of 17 questions.
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experiences and perceptions. Participants seemed
honest and forthcoming in expressing their views,
especially when they were informed that they would not
be identified.

The data gathered were thoroughly arranged,
organized, coded, searched for keywords and themes.
The information on the themes or particular aspects is
presented and dramatized in narrative form and tables
(Wolcott, 1994). The themes that emerged from this
study were mainly originated from the participants’
perspectives. In this study, the findings of each theme
are presented first, followed by a discussion of them.
The themes that emerged from the interviews are:
1) Course descriptions; 2) learning experience;
3) Delivery methods; 4) Materials; 5) Interactions;
6) Challenges.

a) Course Descriptions

The participants were asked how much time
they spent in online courses per week. Four of the
participants spent 30 hours, while the other two spent
35 hours per week. These hours include the interactions
of  students-teachers,  students-students,  doing
assignments, browsing for materials and reading. All of
the participants take ten subjects this term. These
subjects are English, Kiswahili, Science, Agriculture,
Geography and History, Maths, Religious Education,
Arts, PHE, and Social Studies. Four participants expect
to get good marks and pass all of the subjects. One
expects the lesson to be easier. The other expects that
he can better understand the lessons through online
courses. Relevant excerpts from the interview are as
follows: ‘I just want to get good marks and pass this
semester” (Students A, D, E, F). “I expect that the lesson
is easier in these online classes” (Student B). “I hope
that | can have a better understanding of the lesson”
(Student C). The summary of the course descriptions
can be seen in Table 2 below.



Table 2: Course Descriptions

Time spent Number of
Participants P subjects Subjects taken Expectations
per week
taken

Student A 35 hrs 10 good marks and pass the course
Student B 30 hrs 10 Easier subjects

English, Kiswahili, Science -

’ ’ | H f
Student C 30 hrs 10 Agriculture, Geography and ave a better understanding o
. . the subjects

History, Maths, Religious
Student D 35 hrs 10 Education, Arts, PHE, & | good marks and pass the course

Social Studies
Student E 30 hrs 10 good marks and pass the course
Student F 35 hrs 10 good marks and pass the course

b) Learning Experience

The second emergent theme from the interview
is learning experience. There are three sub-themes in
this theme. When the participants were asked about
their first experience in taking the emergency online
classes, one participant (Student A) admitted that she
was excited because she will have more time at home
studying. Two participants (Student B and D) admitted
that their first experience with the online class is difficult
because they were unfamiliar with the application use in
the online class and computer/internet problems. As an
excerpt from Student D: “At first it was awkward. It took
a long time for my computer to download the apps,
learn how to use them, and be familiar with them.
Sometimes the internet is not working, but once when
| am familiar with the apps and get used to the slow
internet, things are much better” (Student D). The third
participant (Student C) said he faced problems such as
slow intermnet, time management during the class, and
the lesson’s commencement. An excerpt from Student
C: "It is difficult because of the slow internet, it took
more time than the usual classroom. It is especially
difficult for the practical course. The time allocated does
not consistent. Usually, the teacher is late” (Student C).
Finally, students E and F said that the problem they
faced at the beginning of the online class is that they
only have one computer at home. Thus, they need to
share it with their sisters and brothers who also have
online classes. This condition continued until the parents
bought some secondhand computers.

The second sub-theme is the ability to focus on
the lesson. Unanimously, all participants admitted that it
is easier to focus on the lesson when it is a traditional
face-to-face class. This is because the teacher pays
more attention to everything that is going on in the class,
such as students, behavior, explanation, as Student C
said in the following excerpt: [The ability to focus in an
online class is not the same as an offline class] “It is
different, because, in a face-to-face class, the teacher

pays more attention to everything that is going on in the
class, e.g., students, behavior, explanation” (Student C).

The third sub-theme is the participants’
experience so far in taking the online classes. The
answers were varied. For instance, Student A admitted
that she does not understand the lesson delivered
online. Therefore, it is safe to say that the online
classroom experience is negative. Similarly, Student B,
D, and F revealed that the online classroom is not
suitable. They always have problems with the slow
internet, the applications used, and with the assignment
load. An excerpt from Student B: “Oline learning is not
suitable for me because of the internet problem,
application problem, and the teacher gives many
assignments” (Student B). The positive experience of
having online classes described by Student C. He
claimed that the teacher used videos and pictures in the
online class. Therefore, learning becomes more
pleasant. In addition, Student E revealed that online
classes provide students with freedom over their time
and allow them to work in a more comfortable
environment. An excerpt from Student E: “Online class
gives students more freedom over their time and allows
them to work in an ideal environment. You can learn at
your own pace and stay in the comforts of your own
home while doing so” (Student E). The summary of the
learning experience is illustrated in Table 3.
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Table 3: Learning Experience

Participants First experience Ability to focus Learning experience
description
Student A Excited to spend more time Hardly understand the lesson
at home in online classes
Student B | Difficult experience because Online learning is not suitable
not familiar  with  the because of the internet
application and facing some problem, application problem,
network problems and more study load
Student C | Difficult experience because In online learning, the teacher
of internet problem, time | Easier to focus on the lesson in a | use pleasant videos and
management face-to-face classroom because | pictures
Student D | Difficult experience because | the teacher pays more attention to | Online learning is not suitable
not familiar with  the | everything that is going on in the | because of the internet
application and facing some | class, e.g., students, behaviour, | problem, application problem,
network problems explanation and more study load
Student E Difficult experience because The online class gives students
only have one computer, more freedom to work at their
share with other siblings own pace and stay at home
Student F Difficult experience because Online learning is not suitable
only have one computer, because of the internet
share with other siblings problem, application problem,
and more study load

c) Delivery Methods

The third theme that emerged from the data is
delivery methods. This theme consists of three sub-
themes that emerged from the interviews. The first
interview question was about the teacher’s method of
delivery during the online class. Student A, D, E, and F
revealed that the teacher used Google Classroom,
YouTube, PowerPoint, and Zoom applications in
delivering the lesson. However, Student A added that
the teacher did not explain the lesson further due to
house chores that the teacher needs to attend. An
excerpt from Student A: “[the teacher uses] Google
classroom, teacher give the PowerPoint or notes on the
lesson, sometimes with no explanation, possibly
because the teacher is also busy with other chores”
(Student A). Other than the applications used in the
online class as described by Student A, Student B also
included fewer explanations in the lesson, and the
teacher gave more assignments than in normal classes.
Finally, student C admitted that in his online classes, the
teachers use videos, written materials in Pdf format, took
attendance, and gave assignments.

The second sub-theme in this theme was the
effectiveness of the online method that the teacher use.
Student A, B, and F revealed that the online method that
the teacher used is not effective. They prefer the method
used in face-to-face classes. Student B said: “the
method now (the online class) is not suitable for me. |
prefer the face-to-face class method because the
teacher gives more explanation and encourages the
students to ask questions” (Student B).

On the other hand, Student C, D, and E
explained the benefits of online classes, such as using
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videos and pictures to make the lesson more attractive,
entertaining, and helpful in better understanding the
lesson. The following are the excerpts from Student
C and D: “Online class is more effective because it is
more attractive with the videos and pictures” (Student
C). “The videos are entertaining and helpful in giving
more clear explanations” (Student D).

The third sub-theme was about the ideal
delivery method that they preferred. The participants
responded with various answers. Student A prefers that
the teacher used the Zoom application supplemented
with more explanation to the students. Student B
suggested that the teachers provide one-on-one or
small group discussions to the students who have
difficulties understanding the lesson. Student C prefers
having the class twice a day, i.e. in the morning and the
late afternoon. In addition, the teachers should also use
more videos in giving the explanation, exercises, and
assignments. Student D claimed that the teacher should
have a more engaging and challenging method and
give more explanations in delivering the lesson. Student
E and F revealed that the teacher should have a logical
presentation that will help the students have a better
understanding of the lessons. A summary of the delivery
methods is described in Table 4 below.



Table 4: Delivery Methods

Teacher’s
Participants method of Effective methods Ideal delivery method
delivery

Student A Using Google | The online method is ineffective. | The teacher used the Zoom
classroom, Power | Prefer the offline or face to face | application and gave more
Point, YouTube | class explanation to the students
and Zoom

Student B Few explanations | The online method is ineffective. | the teachers provide a one on one or
and more | Prefer the offline or face to face | small group discussion to the
assignments class students who have difficulties

understanding the lesson

Student C Using videos, | The online class is more effective | The class should be twice a day
written materials in | because it is more attractive with | (morning and afternoon), use more
PDF format, | the videos and pictures videos for explanations, exercises
attendance, and assignments
assignments

Student D Using Google | The videos are entertaining and | Have more engaging and challenging
classroom, Power | helpful in giving more clear | method and give more explanation
Point, YouTube | explanations and be more patience
and Zoom

Student E Using Google | Using videos and pictures to | Have aclear and logical presentation
classroom, Power | make the lesson more attractive,
Point, YouTube | entertaining, and helpful in
and Zoom understanding the lesson.

Student F Using Google | The online method is ineffective. | Have a clear and logical presentation
classroom, Power | Prefer the offline or face to face
Point, YouTube | class
and Zoom

d) Materials

The next emergent theme from the data is the
materials. In this category, there are two sub-themes.
The first sub-theme is the accessibility of the materials.
All participants reported that the convenience of getting
the materials depends on the availability and the speed
of the internet. Student A said that it is easier to get the
materials over the Wifi. In addition, Student B reported
that he could get the materials over the internet by e-
mail or through the WhatsApp group. However, Student
D and F reported difficulty getting the materials because
they live far from the city where the internet is hardly
available. Finally, Student C and E admitted that the
internet connection in their houses is too slow to
download the materials, assignments, and notes from
their teachers.

The second sub-theme from this theme is the
adequacy of materials. Participants were asked whether
they think that the materials are adequate for them to
understand the lessons. All of the participants reported
that the materials given were not enough to understand
the lessons better. The following are excerpts from the
interview.

“The materials are not enough, Because |
mostly do not understand the lesson, especially when
teacher give assignment” (Student A).

“The materials are not enough. Because | need more
explanation on the lesson” (Student B).

“The materials given are not enough. Sometimes | need
more time to understand the lesson. So the time allocated
also is not enough” (Student C).

“For me, the materials from the teachers are not enough
because sometimes the file size that the teacher sent is too
big for me to download with many difficult words, and my
internet is too slow. So | need books or the hard copies of
the materials” (Student D).

“ live far from the city, so the internet is a big problem. |
prefer to have books or photocopies of materials from my
teachers” (Student E).

“My house is 40 km from the school. We have no internet. |
have to go to the nearest town to get internet every day.
Travelling is the problem. Also, when | can access the
internet, the internet is too slow and take a long time to
download the materials. | wish | can have books or
photocopies for materials from my teachers” (Student F)

A summary of participants’ perceptions of the
materials can be seen in Table 5 below.
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Table 5: Materials

Participants Easy access to get the materials Adequacy of the materials
Student A Easier to get over Wifi It is not adequate. Need more explanation on the
lesson and the assignments
Student B Depend on Wifi and the internet access, | Not adequate. Need more explanation on the
and the teacher also sent through | lesson
WhatsApp group or personal message
Student C | Difficult to get the materials because the | The online materials are not enough; even the
internet is too slow time allocated is not enough
Student D Difficult to get the materials because it is | The online materials are not enough. Files are too
hardly getting internet in the neighborhood bid to download and have many difficult words
Student E Difficult to get the materials because the | The online materials are not enough. Need books
internet is too slow and have limited gadget | and hard copies only
Student F Difficult to get the materials because it is | The online materials are not enough because of
hardly getting internet in the neighborhood internet problems. Prefer to have books or
photocopies

e) Interaction

This theme consists of three sub-themes that
deal with the interactions between teachers-students
and students-students. The sub-themes emerging in
this theme are preferred interactions of teachers-
students or students-students, frequency and method of
interaction, and interaction benefits. Most of the
participants revealed that they prefer teachers-students
interaction because they benefit more from it.

In  teachers-students interactions,  most
participants reported that their interactions with their
teachers were frequent and had the most benefits.
Students A, B, D, E, and F reported that their teachers
regularly interacted with them. As a result, they can
quickly contact their teachers personally if there is an
area that needs more clarification. Student B said, “It is
easy to contact the teachers. | can ask them personally
and directly through WhatsApp” (Student B). Student E
said, “Since the internet is my main problem, the
teachers are usually helping me by sending the
materials or the schedule by SMS to my phone or my
parents so that it is easier for me to photocopy it”
(Students E). Contrary, Student C prefers interactions
between students-students. Student C explained that he
gained more benefit in interacting with his fellow
students. Student C said, “The interactions with the
teachers were quite okay. The interaction in a face-to-
face class is more steady than in online classes, and the
teacher would ask the students whether they
understand or not, one by one. Interaction with the other
students is better for me because my friend can help me
with the lessons and remind me about the due date of
the assignments” (Student C).

The second sub-theme is the frequency and
method of interactions. The results show that all
participants unanimously reported that the interactions

between students-teachers and students-students
occurred regularly during the school weeks. The
interactions  happened through Zoom, Google
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Classroom, and WhatsApp groups. During the
interactions, the students can ask questions to the
teacher directly about the lessons, exercises, and
assignments they do not understand. Students can also
ask questions to other students regarding the lessons,
exercises, and assignments.

The third sub-theme is the benefit of
interactions. There were various responses when the
participants were asked about the benefits of the
interactions between teachers-students and students-
students. For instance, Student A reported that from the
interactions, she got to know the assignments, share
courses materials, and receive other information
regarding the lessons. Student B admitted that he could
get detailed information on the lessons, assignments,
and materials he missed. Student C revealed that the
most significant benefit he got from the interactions is
that he could get more information regarding the
lessons and assignments from his peers. Student D
admitted that the interactions allow teachers to explain
the students who have difficulties in understanding the
materials. Student E reported that student-teacher
interactions helped students organize their thoughts and
encourage them to be more organized in their studies.
Finally, Student F revealed that the interactions between
students-teachers and  students-students  made
students aware of their ability, thus, encourage them to
share ideas so they can develop together. Table 6
illustrates the summary of the students-teachers and
students-students interactions.



Table 6: Students-teachers and Students-students Interactions

Participants . Preferrled Frequencies and method Benefits
interactions
Student A Students-teachers | Interactions regularly occur | know the assignments, share
interactions during the weekdays through | courses materials, and receive other
Zoom, Google Classroom, and | information regarding the lessons
Student B | Students-teachers | WhatsApp group get detailed information on the
interactions missing lessons, assignments, and
materials
Student C | Students-students get more information regarding the
interactions lessons and assignments from other
peers
Student D Students-teachers allow teachers to explain the
interactions students who have difficulties in
understanding the materials
Student E Students-teachers help  students  organize their
interactions thoughts and encourage them to be
more organized in their studies
Student F Students-teachers make students aware of their ability,
interactions thus, encourage them to share ideas
so they can develop together

) Challenges

The last emergent theme is the challenges that
the participants faced in their online classes. This theme
consists of two sub-themes: the challenges and the
efforts made by the teachers to overcome the
challenges. When questioned about the challenges that
the participants faced in their online classes, various
responses were given. For example, student A
explained that the biggest challenge that she faced in
her online classes is time management. Online classes
require students to read a lot and to search for more
materials in order to have a better understanding of the
subject. Therefore, she finds it difficult to arrange her
time between classes, assignments, internet browsing,
and house chores. Student B admitted that he and his
classmates did not tell their teachers about their
challenges. They felt that the teacher might get upset
when the students ask too many questions. Student C
revealed that his biggest challenge is the internet. Most
of the time, the internet is not available. In addition, the
teachers made many WhatsApp groups for each
subject. Thus sometimes, he got confused about the
assignments and the submission deadline. Student D
explained that the most significant challenge that she
faced in online classes is internet speed. Even the
teachers also faced the same problem. Therefore, when
this problem occurs, the classes become longer
because they wait for the teacher to connect to the
internet. Sometimes, the teacher has to postpone the
class and change the schedule. Student E explained
that her challenge is distractions. At home, there are
many distractions include siblings, parents, pets, cell
phones, and other devices. She also finds it difficult to
get a designated quiet workspace. Lastly, Student F
asserted that the challenges that she faced are

organizing her works and time management. Although
online classes provide flexible time, she finds it difficult
to organize and manage her time between classes,
assignments, browsing and reading the required
materials.

The last sub-theme that emerged from this
theme is efforts made to overcome the challenges.
Various responses were given by the participants when
they were asked about the efforts made by their
teachers to overcome the challenges. For instance,
Student A and F explained that sometimes their
teachers contacted them personally by SMS or private
message through WhatsApp to remind them about the
assignments. Sometimes the teachers even went the
extra mile by providing the students with hard copies of
the materials. Student B revealed that although he and
his classmates felt hesitant to inform their teachers
about their challenges in online classes, the teachers
somehow understand and change their method to be
more open and approachable. Currently, whenever they
face problems in their online classes, such as the
excessive study load and assignments, they will inform
the teacher and get feedback from the teacher
immediately. Student C explained that regarding his
problem with too many WhatsApp group, the teacher
made efforts to reduce the confusions by selecting a
designated student for each subject who will then pass
the information from the teacher regarding the materials,
additional explanations, and assignments. Student D
revealed that to overcome the internet speed problem
faced by the students and the teachers, the government
provide learning from home program that can be
accessed through the national TV. Finally, Student E
said that to overcome her challenges in limiting
distractions, her teacher suggests that she find a
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suitable place to study. The place should be quiet and
comfortable with a simple table and a chair. Her teacher
even let her use the teacher’'s headphones when

necessary. A summary of the theme and sub-themes of
the challenge can be seen in Table 7 below.

Table 7: Challenges

Participants Challenges Efforts made to overcome the challenges
Student A Time management in attending classes, | The teachers contacted personally by SMS or by
doing assignments, browsing, and | WhatsApp about the assignments and materials
reading the materials
Student B Hesitate to tell his teachers about his | The teachers somehow understand and change their
challenges method to be more open and approachable
Student C Internet speed and too many WhatsApp | The teachers select a designated student for each
groups subject who will then pass the information from the
teacher regarding the materials, additional
explanations, and assignments.
Student D Internet speed. The teacher also has the | The government provide a learning from home
same difficulties program that can be accessed through national TV
Student E Distractions at home including siblings, | The teacher suggests finding a quiet and comfortable
parents, pets, and gadgets place with a simple table and a chair to study
Student F Organizing works and time management | The teachers contacted personally by SMS or by
WhatsApp about the assignments and materials
VI. CONCLUSION permissions were acquired from the students’ parents or

This study explores students’ experiences and
perceptions of emergency online learning at a primary
school in Kisii, Kenya. The study used a qualitative case
study design with six participants. The participants were
students of Standard 8, with ages between 13-15 years
old. The data were collected through semi-structured

guardians. The findings of the study show six emergent
themes and sub-themes. The themes that emerged
from the interviews are 1) Course descriptions; 2)
learning experience; 3) Delivery methods; 4) Materials;
5) Interactions; 6) Challenges. A summary of the themes
and sub-themes that emerged from the interviews can
be seen in Table 8 below.

telephone interviews with each participant after
Table 8: Themes and sub-themes emerged from the interviews
No. Themes Sub-Themes

1 Course descriptions

Time spent per week
Number of subjects taken
Subijects taken
Expectations

2 | Learning experience

First experience
Ability to focus
Learning experience descriptions

3 | Delivery methods

Teacher’'s method of delivery
Effective methods
Ideal delivery methods

4 Materials

Easy access to get the materials
Adequacy of the materials

5 Students-teachers and Students-students Interactions

Preferred interactions
Frequencies and method
Benefits of interactions

6 | Challenges

Challenges
Efforts made to overcome the challenges

The first theme that emerged from the study is
course descriptions. In this theme, there are four sub-
themes, namely, time spent per week, number of the
subject taken, name of subjects, and expectations. The
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participants spent 30 to 35 hours per week in their online
classes. This includes the interactions between
students-teachers, students-students, browsing for
materials, reading and doing assignments. All of the



participants are students of Standard 8. Therefore they
all take the same ten subjects. Different expectations
were extracted from the participants, namely, getting
good marks, easier subjects, and a Dbetter
understanding of the subjects.

The second theme is learning experience. Three
sub-themes emerged, namely, first experience, ability to
focus, and learning experience descriptions. The first
experience in the online classroom for the participants
was varied. Some were excited because of the time that
the participant will spend at home. On the other hand,
others have difficulties due to the unfamiliarity with the
computer and the applications, the internet connection,
and the limited number of computers. Therefore, all
participants prefer to study in a normal condition, that is,
face-to-face classroom because it is easier to focus on
the lesson. In addition, the participants describe their
experience as unfit with their poor preparation for online
classes. This described by the slow internet, limited
computers, and study load. However, some of the
participants admitted that the online classes brought
positive experience as they provided the students with
freedom in arranging their time and work at their own
pace. The finding of this study is in line with Nwanko'’s
(2015) study. Nwanko (2015) pointed out that the
students’ basic knowledge in using the computer is not
the only requirement for one to be successful in online
classes. Other technical tasks, such as using online
applications, in this case, Zoom, Google Classroom, e-
mail, WhatsApp and other digital tools, are equally
important factors to be successful in the online class
and increasing the students’ participation.

The third theme is delivery methods. This theme
consists of three sub-themes, namely, teacher’s method
of delivery, effective methods and ideal delivery method.
In delivering the lesson, the teachers use Google
classroom, PowerPoint, YouTube, Zoom, and materials
in PDF format. Some participants reported that the
online class is unfit and prefer the face-to-face class,
while others prefer the online class because it is
presented in a more attractive style with videos and
pictures. In addition, the study found that the
participants suggested using the Zoom application and
giving more explanation to the students using more
videos, exercises, and assignments to engage and
challenge the students and provide small-group
discussions to the students who have difficulties
understanding the lesson. The findings of the study
confirm the suggestions made by Sadiku, Adebo, and
Musa (2018) in their study. Sadiku et al. (2018) stated
that online learing is offered over the internet and used
web-based materials and activities. Therefore, students
are required to have access to computers with high-
speed internet connections.

The fourth theme is materials. Two sub-themes
emerged from the interviews, namely, easy access to

get the materials and the adequacy of materials. To get
the materials, the participants depended on internet
access. However, the online materials were inadequate
because the files were too big to download and have
many tricky and difficult words. Thus, the participants
prefer books and hard copies. The finding of the study is
confirmed by Murray, Perez, Geist and Hendrick (2013),
who described that successful students are those who
understand the materials and score high in the test.
Furthermore, Kuo, Walker, Belland, and Schroder (2013)
claimed that when the materials are easily understood,
positive perceptions and learning experiences of online
courses increases.

The fifth theme is interactions. The sub-themes
emerging in this theme are preferred interactions of
teachers-students or students-students, frequency and
method of interaction, and interaction benefits. Most of
the participants prefer students-teachers interactions.
However, both student-teachers and student-students
interactions were reported to occur regularly during the
school days. This finding is in line with Nwanko (2015)
study who reported that learmners-instructor interaction is
the second strongest predictor, after learners-course
content interaction, of their perceptions and learning
experience because the learners benefited from the
instructor’s feedback.

The last emergent theme from the interview is
the challenges. This theme consists of two sub-themes:
the challenges and the efforts made by the teachers to
overcome the challenges. Challenges such as time
management, interet speed and distractions at home
were reported faced by the participants. As reported by
the participants, efforts were made to overcome the
challenges, including contacting students personally, if
necessary, by SMS or WhatsApp about the assignments
and materials. A significant effort also made by the
government, including providing a learmning from home
program that can be accessed through national TV.
According to UNICEF Kenya Chief of Education Marilyn
Hoar, UNICEF has been working with the government
across Kenya to support remote learning via radio, TV
and online and inform the parents and guardians how to
access the lessons. However, it is estimated that only
47% of the students in Kenya can access the lessons.
Thus, UNICEF is tracing areas without radio and
distributing 27,500 solar-powered radios for learners
without access to lessons (Brown & Otieno, 2020). It
implies that the Kenyan government is working closely
with other international organizations or institutions to
overcome the education problems faced by the country
in the pandemic time. A summary of the findings can be
seen in Appendix 2.
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APPENDIX 1

Interview Questions

Part A- Profile of Participants

Participant’'s Code:

Age: Gender:

Years of Learning English: English Score in Standard 7:

Part B — Interview Questions

1 How many hours in a week do you spend on the online course?
2 How many subjects are you currently taking?
3 What course did you take?
4 Tell me about your expectations for the course?
5 What was your experience with that first online course?
6 Do you feel that your ability to pay attention is the same as with face-to-face classes?
7 Having taken so many online courses within a short period of time, how would you describe your learning

experiences?
8  Please tell me about your online content delivery —~what methods of delivery are adopted for your courses?
9  Which of the methods do you find effective and why?
10 Please describe what you think the ideal online course delivery process would be like?
11 Do you find it easy to access online course information?
12 Do you perceive the online course information to be adequate? Why or why not?
13 How do you feel about the interaction with instructors and other students in your program? Which interaction do

you prefer?
14 When do these interactions occur, and how often? What is the method of interaction?
15 How beneficial are the interactions?
16 Now let us talk about the challenges you encounter in your online courses. What types of challenges do you

encounter in your online program?
17 What efforts are made by the administrators and faculty to resolve the challenges?

APPENDIX 2
Summary of the Findings
No. Themes Sub-Themes Descriptions
Time spent per 20 hours and 15 hours per week
week
Number of subjects | 10 subjects
taken

! Course descriptions English, Kiswahili, Science, Agriculture, Science and tech, Maths,

Religious Education, Arts, PHE, & Social Studies
Good marks and pass the course; Easier subjects; Have a better
understanding of the subjects

Subijects taken

Expectations
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Learning experience

First experience

Excited to spend more time at home; Not familiar with the
application; Internet problems; Time management; Limited
computer, share with other siblings

Ability to focus

Easier to focus on the lesson in a face-to-face classroom because
the teacher pays more attention to everything that is going on in
the class, e.g., students, behaviour, explanation

Learning experience
descriptions

e Hardly understand the lesson and internet
application problem, and more study load

e The teachers use pleasant videos and pictures, and students
have more freedom to work at their own pace and stay at

home

problem,

Delivery methods

Teacher’s method
of delivery

e Using Google classroom, PowerPoint, YouTube, Zoom, and
materials in PDF
¢ Few explanations and more assignments

Effective methods

e The online method is ineffective. Prefer the offline or face to
face class

e The online class is more effective because it is more attractive
with the videos and pictures

Ideal delivery
methods

e Using Zoom application and gave more explanation to the
students using more videos, exercises and assignments to
engage and challenge the students

e Providing a one on one or small group discussion to the
students who have difficulties understanding the lesson

Materials

Easy access to get
the materials

¢ Depend on Wifi and the internet access, and the teacher also
sent through WhatsApp group or personal message
o Difficult to get the materials because the internet is too slow

e Need more time and more explanation on the lesson and the

Adequacy of the assignments
materials e Files are too big to download and have many difficult words,
prefer books and hard copies
Preferred e  Students-teachers interactions
interactions e  Students-students interactions
Frequencies and Interactions regularly occur during the weekdays through Zoom,
method Google Classroom, and WhatsApp group
Students-teachers and e know the assignments, share courses materials, and receive
Students-students other information regarding the lessons
Interactions o allow teachers to explain the students who have difficulties in
Benefits of understanding the materials
interactions e help students organize their thoughts and encourage them to
be more organized in their studies and make students aware
of their ability, thus, encourage them to share ideas so they
can develop together
¢ Time management in attending classes, doing assignments,
Challenges browsing, and reading the materials
e Internet speed problem and too many WhatsApp groups
e Distractions at home Organizing works and time management
Challenges e Contacting students personally if necessary by SMS or by

Efforts made to
overcome the
challenges

WhatsApp about the assignments and materials

e The government provide a learning from home program that
can be accessed through national TV

e Finding a quiet and comfortable place with a simple table and
a chair to study
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